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This chapter presented a general introduction to the problem which included: background of the study, statement of the problem and research objectives. It also covered research questions, significance and organization of the study.

1.2 Background of the Study
Participation in decision making and teachers’ commitment are two sides of the same coin. They are important ingredients for proper functioning of organizations, including institutions of learning. Due to global competition, institutions are interested in organizational development and professional growth of employees through active participation in decision making and employees’ commitment. While this is true in different types of organizations, it is also applicable in the institutions of learning (Baraka and Lucesnsi, 2017). Swarnalatha (2016) argues that committed teachers strive more for better students’ performance. According to Sen (2012), teachers’ participation in decision-making helps the school administration to achieve organizational objectives. According to Ojukuku (2014) , teachers getting together to make decisions can bring about school transformation and positive changes.

Studies indicate variation in commitment between those of public and private secondary schools. Particularly, teachers in private schools are more committed than teachers in public schools (Baraka and Luncesia, Op. cit). Similarly, Khan (2015) for instance, conducted research about Organizational Commitment among Public and Private School Teachers in India to determine their overall organizational commitment. The findings indicated that private school teachers were more commited as compared to public school teachers. Shabbier (2014) conducted a similar study and his findings indicate that private teachers are more committed to their work and spend more time in teaching activities whereas in public sector schools, absenteeism and lateness trends are found in teachers. Private school teachers plan and practice more teaching activities such as lesson planning, usage of instruction materials, homework routine, regular assessment, arrangement of class tests and reviews as compared to public school teachers.

Wong (2006) conducted a study under the rubric, “Has Teachers' Participation in Decision Making Increased in China?” in Guangdong Province. The study attempted to take a close look at how teachers from seven schools in Guangdong Province, China viewed and interpreted educational decentralization by focusing on whether or not it resulted in an increase in participative decision-making power of teachers on school matters. The study used interviews for data collection. The study involved 70 interviewees who worked in seven schools located at Guangzhou, Panyu, Shenzhen, and Conghua, all of which are in urban areas of Guangdong Province in China. 

The study findings revealed that the rationale behind such a policy shift seemed to promote sense of strong bureaucracy, weak profession, school management style and rather than enhance professional growth of teachers through offering them a high-involvement in decisions in the working context. The study recommended that the state education policy transferred fiscal responsibilities and certain aspects of managing tasks to teachers and other educational stakeholders in an attempt to improve schools’ effectiveness.
In Japan, Goh Chok (2010) conducted a study on “Improving Decision-Making in Schools through Teacher Participation”. The study was designed to investigate the extent to which teachers were involved in decision-making in comparison to their desired extent of participation. An ex-post facto study was designed. One hundred and twenty three teachers responded to the participatory decision-making questionnaire. Data were analyzed quantitatively and qualitatively. The study findings revealed that teachers desired greater involvement in decision-making than they were involved. It was recommended that school managers should increase the extent to which they had to involve teachers in decision-making so as to improve on quality of decisions and boost their morale in their performance of duties.
 
Moreover, Taiwan is not far from that seen in Japan on teachers’ involvement in decision making. Lin (2014) conducted a study on “How Decisions are made at School in Japan”. Findings from the study revealed that decision-making on school staffing, curriculum, or resource allocation were conventionally made by school principals or members of administrative managerial teams. Teachers were usually excluded by school administrators in the decision making process and they were not endowed with the obligation to implement school policies. The study recommended that without teachers’ involvement in decisions, they would not clearly understand reasons or the manner those decisions were made.

In Zimbabwe, among debatable issues in education there is the question of teachers’ involvement in decision-making. Teachers are becoming highly critical of the traditional bureaucratic and authoritative top-down method of administrating and managing schools. Teachers, like other citizens, are becoming more and more aware of their rights and power in deciding plans together with other matters pertaining to their work. As such, teachers are demanding that they should be involved in the decision-making process, not only in their schools but also in national education issues (Samkange, 2008).

Wainaina (2014) conducted a research about effect of teachers’ participation in decision making on the organizational commitment amongst academic staff in the private and public universities in Kenya and found that decisions made in consultation with teachers are more effective particularly, those teachers who are involved in decision-making are better equipped to implement such decisions. Similarly, the study of Omobude (2012) revealed that private school teachers participate more in decision-making than public school teachers. Teachers in private schools are given more involvement in the decision-making. Moshet (2013) also conducted a research about teacher participation in school decision-making and job satisfaction as correlates of organizational commitment in senior schools in Botswana and found that allowing teacher participation in decision-making results into a more satisfied teacher with greater commitment to organizational goals.

Tanzania as one of developing countries in Africa, teacher’s involvement in school decision-making has been raised for several times in policies and programmes but its practicality is unknown including its effectiveness. For example, The Educational and Training Policy (ETP) of 1995 emphasized on the importance of teachers’ involvement in decision-making in both academic, planning, development and financial matters to create a sense of responsiveness and accountability among teachers who had been isolated from school’s decision-making for a long period of time (URT, 1995). Other proponents also show the aspect in which teachers are to be involved in decision-making at school. For example, Wadesango (2011) indicates areas that affect the school as a whole like in setting up school goals; formulation of school policies; formulation of admission policy; compilation of school’s budget; personnel management; and staff development programmes. 

 Kyara (2013) conducted a research on “The Effect of Primary School Teachers’ Job Satisfaction on their Work Perfomance in Kinondoni District”. The study employed qualitative approach with a descriptive design. Data used, were collected using a variety of techniques, a sample of one hundred and forty respondents were used. Two methods of sampling were utilized to sample the school. Purposive sampling and Stratified random sampling was applied. The study revealed that there was a very low level of satisfaction among teachers in terms of school supervision, communication feedback, availability of teaching and learning materials, school- parents relationship, teachers’ salaries, on job training, teachers promotion system (bar system), leave payment for teachers and the availability of public transport facilities. Data have also indicated that teachers’ attendance was negatively affected by the distance from their homes. 

Further, the bar system in salary scaling acts as promotion limit for teachers who have not gone for further training. Furthermore, teachers’ low job satisfaction had negative effect on teachers’ performance, student learning outcomes, teacher retention and absenteeism, and preparation of pupil’s reports. Participation in decision making is of prime importance for effective school management. But teachers, in most cases, have been excluded in the process of decision making. This is revealed by Muindi (2012) who conducted a research in Kenya and came up with findings that decision-making on school staffing, curriculum and resource allocation had been made by school principals or selected members of administrative managerial teams. The study also established that in most cases, teachers were usually excluded by school administrators in the process of decision-making.

In this study, only Participative Decision Making (PDM) theory was used. In today’s rapidly changing environment, organizations are forced to find ways to be more competitive, flexible, and adaptive (David, 2005). Therefore, employees are seen to be the main important asset in today’s organizations than ever before (David, Op.cit) and their participation in decision making (PDM) theory is a crucial issue at the workplace. This phenomenon is getting more attention from researchers, human resource experts and policy makers in the West as well as in Asian countries including Malaysia. To survive and compete in this globalized world, organizations are required to get maximum benefits from employees’ PDM. The topic of PDM was first discussed in 1940s by Coch and French (1948) cited in Shaed, Ishak and Ramli (2015). At that time, PDM was used to measure individuals and small groups’ performance. 

In 1970s, researchers began to differentiate the levels of PDM and had divided it into 3 forms: formality versus informality, directness versus indirectness, and the degree of access or influence (Dachler and Wilpert, 1978) cited in Shaed, Ishak and Ramli, Op.cit. There are also studies conducted on short-term and long-term participation in decision making (John et al., 1988) as cite in Shaed, Ishak and Ramli, Op. cit. In the 1980s to 1990s, there were increased interest and growth of the number of studies on PDM focused mainly on the effects or outcomes of PDM such as job satisfaction, organization commitment, and employee involvement cited in Shaed, Ishak and Ramli, Op. cit. Recent studies had studied participation in job training (Rahmah, Rosnita and Liew Chei, 2015), participation in financial decision making (Zaimah et al., 2012), participation in domestic decision making (Mamoni and Aviral, 2011) and many others.

This current study had a link with PDM theory at hand. Most of the studies had shown effects of involvement of teachers in decision making in varous areas but few have shown effects of non involvement of teachers in decision making in budget preparation and its implementation, school rules and regulation formulation and the choice of teaching and learning materials in Tanzania specifically in Missenyi district. Mathu (2013) in a study of perceptions of teachers and principals on the role of “Head of Department in Secondary School in Kiambu County” noted that departmental meetings provide a platform for cooperative planning to identify instructional needs and teaching/learning resources. 

Ndu  and  Anogbov  (2007)  noted  that  where  teachers are  not  involved  in  governance,  result  to  teachers behaving  as  if   they  are  strangers   within   the   school environment.  Thus, most  teachers  do  not  put  in  their  best to  have  full  sense  of  commitment  and  dedication  to  the school. Teachers’ commitment is very essential in any school settings. This is because it is only when teachers are committed, be able to combine their efforts to see to it that schools operate effectively and in that way learning performance will be maximized (Baraka and Luicensi, 2017; Swarnalatha, 2016).
Udo and Akpa (2007) asserted that where teachers are adequately involved  in  decision  making  process,  there would  be  commitment  and  adequate  support  with  the principal  and  the  realization  of  school  goal  will  be  easy, apathy  and  opposition  within  the  school  will  be minimized. Lin (2014) explains that there are many areas in which teachers can be involved in decision making. Schools can particularly encourage and open avenues for teachers to participate in activities outside the classroom such as textbook selection, curriculum development, learning assessment, student placement, personnel staffing and professional development. This is because teachers who participate in decision-making are expected to make more sincere efforts to implement those decisions. 

This is supported by Ojukuku and Sajuyigbe, (2014) who add that through collaborative decision making approach, teachers benefit from one another's experiences and enhance their teaching effectiveness by offering constructive suggestions and appropriate feedbacks to each other. Teachers' getting together to make decisions can bring about school transformation and positive changes. According to Omobude (2012), participation in decision-making gives teachers the opportunity to voice their opinions, and to share their knowledge with both school administrators and fellow teachers. 

The author continues to explain that this improves the relationship between school leaders and teachers, encourages a strong sense of teamwork among teachers, is a good way for school administrators to gather information about the teachers as to how they work and where training may be necessary, both of which leading to an increased effectiveness and ultimately good teamwork and performance. Purnamasari and Rahmawati (2014) argue that budgeting for instructional resources is an aspect of educational planning which requires participation of teachers for the purpose of promoting quality of education and learning outcomes. 

In their study Onguko, Abdalla and Webber (2008), noted that some schools do not engage staff in the strategic planning process, instead hire consultants to make it or simply borrowing and adopting from other schools. Mokoena (2011) suggested that science teachers and other stakeholders need to be given opportunity to play defined and legitimate roles in school budgeting process. According Wadesango (2012), departmental meetings provide a participative decision making platform and is an important contributor toward successful instructional management. Sharp and Walker (2005) say that primary school principals consider teachers to be less knowledgeable on financial management issues. Several reasons including minimal trust, lack of budgeting knowledge and absence of motivation of teachers could explain this apparent lack of participatory leadership.

It is recommended that teachers should be given more opportunities to come together and share different ideas and experiences with school administration. Particularly, they should participate in decision-making in such issues as budget planning and policy formulation. Secondly, school leaders should increase teachers’ commitment by providing opportunities for teacher to participate in various decisions (Baraka, 2017). This view is supported by Swarnalatha (2016) who adds weight that the importance of teachers’ commitment is brought to the view by the fact that committed teachers strive more for better students’ performance. A committed individual usually will have a sense of responsibility, involvement, loyalty and ownership towards something (Raman, 2015).

1.3 Statement of the Problem
Most of the researchers had tried their best to study on the effects of involvement of teachers in decision making in various areas all over the world but there were few researches on the effects of non involvement of teachers in decision making and if so most of them had been done in secondary schools but not in primary schools as it was done in Missenyi district.

Some researchers have studied on the effects of involvement of employees in decision making in the education context. Emmanuel, Chux and Charles (2014) examined employee participation within the context of a university of technology in South Africa. The findings suggested that while there was a desire on the part of the academics to be incorporated into matters of concern to them and the faculty, there seemed to be an obvious neglect of the contributions that academic staff members make in the faculty. Bamidele and Ella (2013) also examined the relationship between workers’ participation in decision making and job satisfaction among academic staff in Nasarawa State University, Keffi. 

The findings indicated that significantly strong positive correlation was found to exist between job satisfaction and participation in decision-making. Omobude and Igbudu (2012) also investigated the influence of teachers’ participation in decision making on their job performances in secondary schools in Oredo Local Government Area. The study revealed that participation in decision making can influence performance as teachers who participated in decision making tended to perform better. Wainaina (2014) conducted a research about effects of teachers’ participation in decision making on the organizational commitment amongst academic staff in the private and public universities in Kenya and found that decisions made in consultation with teachers are more effective. Particularly, those teachers who were involved in decision-making are better equipped to implement such decisions. 

Moses (2017) made a study which was to investigate the “Influence of Teachers’ Motivation on Students’ Academic Improvement in Public Secondary Schools in Arusha District Council, Tanzania”. The study adopted a descriptive survey research. The sample of 110 respondents was obtained. Data were gathered by use of questionnaires. The analysis was done using SPSS version 20. The findings revealed that working condition factors and remuneration factors have the influence on teachers’. The findings also revealed that job satisfaction, job security, salary, promotion, attending workshops and seminars, professional development opportunity, the reward for good work and Conducive teaching and learning environment are factors that some influence teachers motivation. 

The findings further revealed that low salary and wages, poor provision of incentives, lack of decision making the opportunity to teachers teaching and learning the material, overcrowded classrooms and poor perception towards teaching professions, professional development, inconvenient promotion policy is some o the major challenges that teacher’s face and therefore de-motivates them in the profession. Finally, it was found that improvement of salary and wage, improvement of learning environment/create a conducive environment, the creation of professional development opportunity, develop convenient promotion policies and recognition and reward for a good work were some of the possible recommendation teachers wish to get and this would motivate them.

Aunga and Masare (2017) made a study to investigate the “Effect of Leadership Styles on Teachers’ Performance in Primary Schools in Arusha District”. This research was quantitative in nature and the descriptive survey design was employed. The questionnaire was used to collect data. A sample size of 140 respondents was used. Data analysis was done using Statistical Package for Social Sciences (SPSS) and presented using frequency distribution tables and Pearson’s product moment correlation was used to determine the existing relationship among the two variables. The study concluded that teachers’ performance was good in the primary schools in Arusha district. There was a significant relationship between transformational leadership style and teachers’ performance.

Baraka and Luicensi (2017) made a study on the “Participation in Decision Making and Teachers’ Commitment: A Comparative Study between Public and Private Secondary Schools in Arusha Municipality, Tanzania” and wanted to find out if there was not any significant relationship between participation in decision-making and teachers’ commitment. The results indicated that there was a moderate significant relationship (Pearson Correlation =.556, Sig. (2-tailed =.000) between teachers’ participation in decision-making and teachers, commitment inthe sense that this type of relationship was positive in nature meaning as one variable increased, the other variable also increased signifying that the more teachers participated in decision-making, the more committed they were. Muindi (2011) conducted a research in Kenya and came up with findings that decision-making on school staffing, curriculum and resource allocation had been made by school principals or selected members of administrative managerial teams. The study also established that in most cases, teachers were usually excluded by school administrators in the process of decision-making.

Researchers, thereinabove, have shown that involvement of teachers in decision making at school level was very important for their working performance. Moreover, the concern of this study was on how perfect and to what extent involvement of techers in decision making was viewed as a major component of excellent work performance. Likewise, non involvement of teachers in decision making in various aspects might cause some effects on the teachers’ work performance at the school level. Very few researches had been made on this aspect in Tanzania and none had been done in Missenyi district. The intention of this study was to try find out  non involvement of public primary school teachers in decision making in various aspects and how it affected their work performance in Missenyi district, Kagera region, Tanzania.

1.4 General Objective
To investigate the effects of non-involvement of teachers in decision-making on work performance in public primary schools in Missenyi District.

1.5 Specific Objectives
This study intended to realize the following: 
i.	To determine on non- participating in school budget preparation on teachers’ work performance.
ii.	To relate on   non- participating school rules and regulations formulation on teachers’ work performance.
iii.	To determine on t  non- participating the choice of teaching and learning materials on teachers’ work performance. 

1.6 Research Questions
i.	Does non-involvement of teachers in decision-making in school budget preparation and implementation affect their work performance?
ii.	Does non-involvement of teachers in decision-making in school rules and regulations formulation affect their work performance?
iii.	Does non-involvement of teachers in decision-making in the choice of teaching/learning materials affect their work performance?

1.7 Significance of the Study
Findings from this study would be significant in many ways. First, the study woul be useful to education stakeholders such as curriculum designers, policy makers and educational planners, at the national level, by providing them with an understanding on teachers’ involvement in decision-making at all levels in the sense that even in curriculum designing or educational policy making, various stake holders from the primary schools who needed to be involved in deciding on the same. 

Secondly, REOs at the regional level would benefit from various alternatives, suggestions and solutions which would, at the end of the day, form a basis for final decision which would make primary school teachers feel their ideas being respected and incorporated hence increase their work performance. Third, the study is expected to guide the DEOs at the district level to, from time to time, remind the ward education officers and head teachers at their schools to make sure that all decisions pertaining to their schools be decided by all teachers and this would promote transparency and commitment at the school level by reducing conflicts. 

Not only that but also as Baraka (Op.cit) contended that administrators would gather information about the teachers as to how they work and where training may be necessary, both of which leading to an increased effectiveness and ultimately good teamwork and performance. Teachers would have built self-esteem and commitment if they thought that they were respected and regarded in what they contributed to team work between the administration and teachers at the school level. This would lead to have positive impacts to students who would get better quality education that would come from good collaboration among teachers. At the end of it all, this study would attract some more researchers to conduct more studies and fill in gaps where this study had failed to do.

1.8 Organization of the Study









2.1   Overview
This chapter dealt with definitions of key concepts, review of theories, empirical review, research gap and conceptual framework.

2.2 Definitions of Key Concepts
2.2.1 Employee Involvement 
Employee involvement is also called worker’s participation can be perceived as a variety of processes and structures which enable, and at times encourage employees to directly and indirectly contribute to and influence decision-making in the firm and in the wider society ( Gonzales, 2009) while Kumari and Kumari (2014), defines employee involvement as the process by which employees are empowered to partake in managerial decision making and improvement activities suitable to their ranks in the organization.

2.2.2	Decision–Making 
Decision-making is the process of selecting the best or most preferred and workable action among other options or alternative courses of action available, either towards solving problems or the achievement of an objective or it is a sequential process ending in a single decision or series of decisions (choices) which stimulate or cause some actions (Ayeni, 2018). Eisenfuhr (2011) defines decision making as the process of determining the nature of a specific problem that can be resolved by choosing an appropriate solution from a number of alternatives. 
2.2.3	Teacher’s Work Performance 
Teachers’ work performance is a number of results of activities that have been carried out or will be carried out by the teacher according to his profession as a teacher and these will include learning planning, implementation of active and effective learning activities, and assessment of learning (Normianti and Suhaimi 2019) while according to Suhaimi and Khalik (2018), it entails the whole of the teacher's ability, skills and efforts to achieve the teaching and learning process and this entails development of education which also includes value planting, character building, central learning, giving assistance and encouragement, supervising and fostering, disciplining children, and role models for the environment. 

2.3 Review of Theory
Participative Decision-Making Theory: This theory was developed by Joseph Schumpeter (1943-1960) before the 21st century when autocratic systems of governments came to an end. It is also known as democratic leadership or participative leadership, shared leadership, employee empowerment, employee involvement, participative decision-making, dispersed leadership, open-book management, or industrial democracy in which members of the group take a more participative role in the decision-making process (Steinheider, Bayerl and Wuestewald, 2006; Wikipedia, 2012).  PDM is the extent to which employers allow or encourage employees to share or participate in organizational (Probst, 2005).

Jeannerod-Dumuchel (2014) defines PDM as staff participation in operations of basic management: planning, organisation, management and control. Pardo del Val Lloyd (2003) and Jean-Claude Barbier (1989) in Souply-Pierard and Robert (2016) seem to adhere to this definition and the latter specifies that "this participation concerns the definition of daily work objectives in the more medium term, but also the formalisation and integration of values, of states of mind centred on a desire for an internal cohesion of the organisation and often personal involvement of the group. Similarly, Abu-Shawish (2016) confirms that “participation is concerned with joint decision-making, democratic management, decentralization, and consultation” where authority is transmitted from central to local level.

Kedra (2012) says that democratic leadership style involves facilitating the conversation, encouraging people to share their ideas, and then synthesizing all the available information into the best possible decision. The democratic leader must also be able to communicate that decision back to the group to bring unity to the plan is chosen. Participative leadership theories suggest that the ideal leadership style is one that takes the input of others into account. Participative leaders encourage participation and contributions from group members and help group members to feel relevant and committed to the decision-making process. A manager who uses participative leadership, rather than making all the decisions, seeks to involve other people, thus improving commitment and increasing collaboration, which leads to better quality decisions and a more successful business (Lamb, 2013).

Amanchukwu, Stanley and Ololube (2015) say that in a democratic leaders make the final decisions, but include team members in the decision-making process. They encourage creativity, and team members are often highly engaged in projects and decisions. They continue to say that there are many benefits of democratic leadership including team members tend to have high job satisfaction and are productive because they are more involved. This style also helps develop employees’ skills. Team members feel a part of something larger and meaningful and so are motivated to by more than just a financial reward. The danger of democratic leadership is that it can falter in situations where speed or efficiency is essential. During a crisis, for instance, a team can waste valuable time gathering input. Another potential danger is team members without the knowledge or expertise to provide high quality input.

Participative decision making (PDM) is defined as “the process of involving employees in decisions typically made by managers and usually involves the cascading of control and decision making responsibility from managers to subordinates” (Russ, 2011). PDM is equally concerned with encouragement, resource provision, support and influence of employees (Miao, Newman, Schwarz and Xu, 2013). Participative management continues to capture the attention of both research scholars and practitioners because it entails building human capacity, ownership, and responsibility in organisations.It is also a means to increase employee morale, productivity, to change organisational culture and to improve the engagement of employees in decision making(Ahiauzu and Amah, 2013).

Participative decision-making as a leadership style has been used widely in recent years in decentralized education systems which empower school staff to contribute to school improvements (Hammad, 2017). Hamal (2019) says that participative leadership has been translated in the form of participative decision making in school management and administration. In the whole process of decision making in school, all the participants get chance to have participation in formal, procedural or substantial form to have ownership to the decision that is going to be made and implemented. The author continues to say that participation in school management the active or substantial representation on behalf of the students, teachers, parents, management or in other form starts from the decision making followed by the implementation of the same decision, monitoring and evaluation of the decision, sharing the benefits as well as taking the profit or bearing the loss. 

This sort of participation in educational management and administration makes the stakeholders more conscious to school and the quality of education will be increased.  He continues to conclude that school management and administration is a complex process which encompasses the activities like planning, organizing, managing human resources, directing, reporting, supervision, resourcing and many other activities. These all procedures need a bond connection and coherence. The application of the participative leadership makes these all in cohesion and coherence to achieve the goal of school. Another most important implication of the participative leadership theory in school management and leadership is the management of the resources needed for school. To lead school all the stakeholders should be a part of the resource either academically, financially or in any form. Balogun (2017) gives the strengths of the theory. 

The author says that in a participative decision making process, each team members has an opportunity to share their perspectives, ensure the completeness of decision making and increases team members' commitment to final decision voice their ideas and tap their skills to improve team decision, and there is a better chance of their achieving the results. As each member can relate to the team decision, there is a positive relationship between decision effectiveness and organizational performance.

Apart from the strengths of this theory, critics from various researchers were also available. Chhophel (2015) argues that despite the laudable benefits of PDM, there are also criticisms on the proposed relationship between PDM and positive organizational outcomes. For example, the productivity in organizations is not always consistent with the practice of PDM. It is viewed as a cause of declining leaders’ decisional power (Parnell, 2010) and also, evidence in the literature is that success or failure of PDM depends on leaders’ willingness to accept and implement PDM. Parnell and Crandall (2001) describe this willingness as a as propensity to participate in decision making. 

Monzani (2015) argues that in addition to philosophical issues of governance and the appropriate relationship between workers and their employers, participative management can help managers dealing with the fundamental challenges facing today’s dynamic and competitive environment. Maintaining levels of effectiveness, productivity, innovativeness and worker motivation in an increasingly dynamic, competitive environment should be the concern of all organization. Hamal (2019) adds that participative leadership assumes that the more the democratic effort in school the more the school effectiveness will be resulted. 

So, participative leadership in school management and administration is practiced to create the democratic environment where the access, voice, choice, right, share and representation of the stakeholders are guaranteed that leads the school towards planning and the target. Balogun Op.cit., continues to say that one of the primary risks in any participative decision-making or power sharing process is that the desire on the part of the management for more inclusive participations may not be genuine. When participative decision-making takes place in a team setting, it can cause many disadvantages. These can be anything from social pressures to conform to group domination, where one person takes control of the group and urges everyone to follow his standpoints. 





In Thailand, Kornchai, Daranee and Sorawit (2020) conducted a study on the “Effects of Budgetary Participation on Firm Performance on Finance Businesses”. In this study, the population of the study was 210 finance businesses in Thailand from the Stock Exchange of Thailand and Bank of Thailand. A mail survey procedure via questionnaire was used for data collection. The questionnaire describes the objectives of the study, explicitly determining the dateline of questionnaire returned and systematically following up for the questionnaire. Regarding the questionnaire mailing, the valid mailing was 199 surveys, from which 185 responses were received. Of the surveys completed and returned, 178 were usable. The effective response rate was approximately 89.45%. It was found out that budgetary participation is significantly related to resource utilization; resource utilization is importantly interacted with operational effectiveness; and operational effectiveness is critically connected with firm performance. The authors were highly appreciated on the part of budget preparation and its implementation. 

In Indonesia, Maisaroh, Slamet and Hadi, (2019) made a study on the “The Budget Planning Determinant Factors at State Primary Schools in Yogyakarta Province”. This study used quantitative research methods. The population in this study was the State Primary Schools in Yogyakarta Province in the amount of 1478 schools, with a sample of 284 schools. The sampling technique used was cluster random sampling. The collection technique used a questionnaire. It was found out that there was a significant influence of School Work Performance (SWP) variable on budget planning of 0.18. In other words, SWP contributed 18% to budget planning. So, it can be concluded that the influence of SWP variable on budget planning variable was significant at 95% confidence level. These researchers were highly acknowledged. It could aptly be concluded that without involvement of employee in budget preparation, its implementation was bound to fail and there occurred a low work performance. The intention of this study was to find the real truth.

In Greece, Theodorou (2015) made a study on the “Cypriot Primary School Head-Teachers’ Perceptions about the Delegation of School Finance”. A qualitative approach was chosen since meeting the objectives set required for flexibility and for collection of non-numerical data. Data was acquired through interviewing given that the aim was to ‘grasp the subjects perspective’, to investigate and to understand their opinions. A semi-structured interview design was preferred in order to provide adequate ‘shape’ and structure to prevent directionless gathering of data which might lead to an unfeasible analysis and meaningless results. 

The existence of predetermined questions served more as a guide than as a constraint because the order can be modified based upon the interviewer’s perception of what seems most appropriate. All schools within a small range from the researcher’s residence were part of the sample and a total of 10 head-teachers were directly contacted with visits to their schools. Out of the 10 head-teachers 7 were men and 3 women, a proportion which is fairly representative of the total number of male and female head-teachers. It was found out that LSBs are the ‘middle agents’ between Ministry of Education and Culture (MOEC) and schools and the managers of budgets. The Local School Boards (LSBs) gather the needs of all schools under their authority and present them prioritized to the MOEC. After funds are approved LSBs allocate the money to schools on a priority scale, according to schools’ needs. Each school is given a fund which mainly covers educational means and consumables expenses. 

The fund is given in the form of a predetermined list of headings with the schools not being allowed to transfer money from one heading to another or satisfy a different need. Head-teachers have almost nothing to do with budgets and the managing of money. They are just ‘executives’ following instructions from the Ministry and the Boards and make only non-binding suggestions, through the filling of some standardized documents which are sent both to the MOEC and to the appropriate LSB. The author found out that the participation of head-teachers in the budget preparation and its implementation was minimal because once it was approved by the LSBs and MOEC; head-teachers had not any mandate to alter the same. Besides, it was not known from the researcher if all teachers of those schools were directly involved in the budget preparation. This current study tried to find out the truth.

Prasetyarini, Hikmat and Thoyibi (2020) conducted a research on the “Strategies to Cope with Students’ Discipline Problems in Senior High School in central Java, Indonesia”. The study employed qualitative approach in which the researchers used questionnaire and interview to collect the data. The participants were high school teachers and students of 10 schools from various backgrounds: public, private, Islam-based public, Islam-affiliated private, Islam-based dormitory. The interview script became the primary source for interpreting and analyzing data. The findings revealed that the most common discipline problems faced by the teachers were noisy classroom, wrong/incomplete attributes and unpunctuality. 

The strategies applied by the teachers to cope with the students were corrective, assertive, and preventive disciplines. The teachers should improve the quality in maintaining the classroom discipline by creating a condusive classroom and involving the students in setting the classroom rules, such as attendance, learning participation, students and teacher actions, and assessment. The authors have recommended, among other things, that teachers should involve students in setting classroom rules but they did not tell us if teachers themselves are involved in setting those classroom rules. This current study had tried to find out the effects of non involvement of teachers in the formulation of classroom/school rules and regulations. Besides, they had adopted the methods of questionnaire and interview and qualitative approach design in secondary schools while this study used only questionnaire and a quantitative approach design in primary schools.

Choi et al., (2017) made a study on the “Students’ Perceptions on Disciplinary Measures in Public Secondary Schools in Kedah, Malaysia”. This study explored the perception of secondary school students on disciplinary measures imposed by the school authority. 1200 secondary school students from 24 secondary schools were purposively selected.  Using the Stratified Random sampling the researchers had selected six administrative districts (Baling, Kota Setar, Kubang Pasu, Pendang, Pokok Sena, and Sik) randomly from the population of twelve administrative districts in the state of Kedah, Malaysia. Then, the researchers randomly (Simple Random) selected 4 secondary schools from each selected district. The data collecting instrument for the study was the pen-and-paper questionnaire. 

The study findings revealed that even though majority of the students in this study perceived that some disciplinary measures imposed were unfair, unreasonable and unsuitable, interestingly, the same students perceived that those disciplinary measures would decrease their indiscipline behaviors in future. Among all the disciplinary measures imposed, counselling yielded the highest percentage of agreement that it is fair, reasonable and suitable for the students. This suggests that in order to deal with indiscipline behavior caused by the students in secondary school, counselling approach is essential. Again, even though students perceived some of the disciplinary measures as unfair, unreasonable and unsuitable, at the same time most of them agreed that those disciplinary measures do play an important role in order to decrease their indiscipline behavior. 

Having discussed to what extend the students perceived the seriousness of certain indiscipline behaviors under minor, moderate, and serious category, it is equally important to emphasize the need for school rules and regulations. Whether they like it or not, disciplinary measures are necessary for maintaining safe, conducive, harmony, controlled, and positive environment in secondary school. In an effort to prevent and resolve students’ discipline problems and ensure efficient functioning of schools as a second home for the students, there must be fair, reasonable, and suitable disciplinary measures where students’ perception should be taken into account. The researchers recommended among other things, that teachers should emphasize on the school rules and regulations in order to curb indiscipline cases at their schools but they did not tell us if those teachers were involved in the formulation of the same by the administrators or the central government. This study tried to find out the effects of non involvement of the same.

Concerning additional decisions about instructional and educational materials, Al-Nuaimi et al., (2015) found a significant difference in the United Arab Emirates’ countries (UAE) in decision making participation between male and female teachers. Male teachers participated more than female counterparts regarding decisions such as assigning students to classes at the beginning of the year, creating instructional materials’ budget, developing students’ records’ procedure and practices, choosing of instructional materials such as text books, design grading procedure and evaluating the operation of grade levels, departments or committees. The authors had tried to identify that some teachers were excluded from the preparation of school budget and choosing of instructional materials which were to be used at the school level but they did not say anything if those teachers were allowed or not to participate in the formulation of the school rules and regulations. It was the duty of this study to find out. 

Similarly, in India, Khan (2015) conducted a research on “Organizational Commitment among Private and Public School Teachers” to determine their overall organizational commitment if only they were involved in decision-making process. The findings showed that private school teachers were more committed to their work and spent more time in teaching compared to public school teachers due their being frequently involved in the decision-making process at the school level. This view was also supported by Shabbir (2014) who also conducted a research on the same study and found out that private school teachers were more committed to their work and spent more time in teaching by preparing lesson plans, usage of instructional materials, homework routine, regular assessment and arrangement of class tests and reviews compared to public school teachers where absenteeism and lateness trends are found. 

Khan (2015) and Shabbir (2014) contributions were highly commendable. They contributed that teachers became highly committed on their work when they became involved in decision-making process and they were involved in the choice of instructional materials but they did not address themselves on the involvement in decision-making in the school budget preparation and implementation or in the formulation of school rules and regulations. It was the duty of this study to find out and fill in the gap.

A study was conducted by Lashley (2019) in South America. It was about a “Reflective Analysis of the Selection and Production of Instructional Materials for Curriculum Delivery at the Primary Level in Postcolonial Guyana”. A descriptive survey method was employed to gather data and a sequential transformative strategy which embraced a mixed method approach was utilized to analyze and interpret the data. A questionnaire with five questions was used to gather data for this study. The population comprised of 756 teachers over the two academic years. The primary-level teachers comprised of 398 out of the 756 teachers in the population. 100 teachers were randomly selected to complete the questionnaires on the university campus. Although the teachers completed the questionnaires, there were opportunities to have an unstructured interview to discuss the impact of high-quality instructional materials on curriculum delivery in mainstream schools. 

To indeed gather comprehensive data, researchers utilized situations to stimulate participation in more in-depth discussions to elicit meaningful data, which may not be stated on a questionnaire. A sequential transformative strategy which embraced a mixed method approach was employed in this study. The primary purpose of the following transformative strategy was to employ the methods that will best serve the theoretical perspective of the researcher. The descriptive survey method was employed because it allowed for the use of the following transformative strategy in a mixed method approach. The descriptive research fundamentally presented the understanding of the phenomenon of interest, situations or issue as experienced, lived, or interpreted by the population. The descriptive survey was also chosen because it allowed the mainstream teachers to share the existing situation about the selection and/or production of instructional materials for curriculum delivery. 

The descriptive survey method allowed for more mainstream teachers to participate in producing knowledge which described the current situation about the selection and/or production of instructional materials for curriculum delivery from the teachers’ perspectives in postcolonial Guyana. Also, the descriptive research design allowed for more than gathering and quantifying data in statistical tables. It also allowed the opportunity to gather data which contextualized the tabulated data and explained meanings and interpretations. In this study, it was found out that the revelation by 82% of the participants was that there were no known formal or implied criteria used to judge quality, suitability, or effectiveness of the instructional materials, 45% of teachers revealed that they used whatever instructional materials were available, whatever they could make or acquire within the school or at home. 

20% of teachers used what was recommended by the Ministry of Education in the curriculum guides provided to mainstream schools. It was recommended that instructional materials selected or produced were to be high in quality and they were to be produced from materials which were easily manipulated but durable and safe. It was found from this study that teachers were not totally involved in the choice of teaching/learning materials. It was the intention of this study to investigate the effects of non involvement of teachers in the choice of teaching and learning materials.
b)	African Context
Research was done in Nigeria by Babajide and Gbadegesin (2018) on the “Impact of Budgetary Participation and Managerial Performance in Public Sector Organizations”. A questionnaire was used to obtain the opinion of 174 managers (unit and departmental heads) in five public sector organizations located in Abuja, Nigeria Federal Capital. The study adopted a quantitative survey research design. It also employed a multi-stage sampling technique, using a combination of probabilistic and non-probabilistic sampling techniques. It was found out that budgetary participation increased managerial performance. It was undisputable fact, as from the above study that participation of employees in budget preparation and its implementation increased organizational work performance.

In Kenya, Charles and Paul (2017) conducted a research on the “Participation of Science Teachers in Budgeting for Instructional Resources in Secondary Schools”. Their case study was Nairobi County which had 6 national schools, 60 county schools and 66 private schools. They used descriptive survey from 96 science teachers in 33 secondary schools were obtained using stratified random samplings. 89 filled questionnaires. Quantitative data were obtained. It was found out that secondary schools in Kenya have not fully embraced strategic planning and the process could be lacking. 

Secondly, some secondary schools leadership did not engage staff in the strategic planning process. They instead hired consultants to make it. This study suggested that teachers were not involved in the decision of budget preparation and in all ways its implementation. This study set forth its tools to discover out. Musa and Martha (2020) conducted a study on the “School Management Mechanisms and Control of Discipline among Pupils in Primary Schools: An Analysis of Discipline in Upper Primary Level” in 11 primary schools in Bweyale Town Council, central Uganda from both the public and private schools. The aim of the study was to analyse the effect of school management mechanisms on the discipline of pupils in upper basic primary level. 

This study examined the effect of: (a) guidance and counselling on the discipline of pupils, (b) school-rules and regulations on the discipline of pupils, and (c) school-family initiative program on the discipline of pupils in upper primary basic level. A cross sectional survey design using both quantitative and qualitative approaches was adopted to obtain data from a sample of 291 participants from 11 primary schools. Both the Statistical Package for Social Sciences (SPSS) and thematic content analysis for quantitative and qualitative data analysis respectively, were used. The effect results highlighted by the multiple regression for guidance and counselling and discipline were; r = 0.628; p-value, 0.003 < 0.05; 95%, school rules and regulations and discipline were; r = 0.671; p-value, 0.009 < 0.05; 95%, indicating that primary schools have rules and regulations to address disciplinary issues among pupils in upper primary basic level. 

School-family initiative and discipline were; r = 0.601; p-value, 0.004 < 0.05; 95%. It was concluded that guidance and counselling, school rules and regulation, and school-family initiative were significant predictors of pupils’ discipline in upper primary basic level. It is recommended that school management should be committed in executing school management mechanisms in their hierarchy of importance to effectively implement discipline in upper primary basic level. The researchers agreed that school rules and regulations were significant predictors of pupils’ discipline at school but they did not tell us if teachers were involved in formulating them. Again, in their study, they used both qualitative and quantitative data analysis to obtain data. In this research, only quantitative research was used.

Moigua (2019) initiated a study to investigate the “Causes of Indiscipline among Pupils in Four Selected Junior Secondary Schools in Bo City, Southern Province of the Republic of Sierra Leone”. It employed study that uses descriptive survey research design. The methods used to collect data were well-structured questionnaire, personal interview and discussion. A small structured recording schedule was administered to fifty-four (54) respondents including (8) mixed schools, one (1) pure girls and one (1) pure boy’s. The study revealed that, verbal or physical abuse of authority, vandalism of school property and theft were the most commonly reported disciplinary problems in schools. The rules and regulations or expected code of conduct for pupils were similar in all four targeted schools in Bo and the major among others were; leaving the classroom without permission and failure to follow specific instructions given by school authorities. 

The study suggested that teachers should communicate behavioural expectations (rules and regulations) to pupils and clearly explain to pupils the consequences of indiscipline. The author is highly recognized. He talked of enhancing of school rules and regulations at the school level by the teachers but he did not tell as to whether teachers were involved in the formulation of the same. It was the intention of this study to find out the effects of non involvement of public primary school teachers in deciding in the formulation of those school rules and regulations at the school level in Missenyi district.

Masingi (2017) conducted a study on the “Impact of Ill-Discipline on the Performance of Grade Nine Learners: A Case of Nghonyama High School, Limpopo Province in South Africa”. A quantitative descriptive research was conducted to determine if there was a relationship between conduct and performance of such learners. Purposive and simple random sampling procedures were employed with a total of 224 respondents. Data collection was done through completion of questionnaires. Two groups participated in the study: the first group consisted of fifty Grade nine learners and the second group was composed of ten educators - four members of the School Management Team and six teachers. 

The study revealed that learners misbehaved at school due to variety of reasons such as, peer pressure, overcrowding, lack of parental support, inability to do the work, poverty, lack of motivation to succeed, disrespect, moral decay, not being engaged in the formulation of rules, rules being not enforced, lack of parental care, unmonitored TV viewing, child-headed families, lack of effective disciplinary measures, poor perception of the aims and principles of schooling and poor home upbringing. The study further revealed that the most common types of ill-discipline in the area of study were vandalism, fighting, absenteeism, indecent dressing, substance abuse, bullying, stealing, smoking, and drinking alcohol. With ill-discipline academic performance is affected. The study equally revealed that the Department of Education is not doing enough to address the issue of infrastructure. For example, overcrowding is still a challenge. In other words, the school environment plays a role in promoting ill-discipline; if classes are overcrowded learners are forced to misbehave. It was also found out that 80% of teachers agreed that school had rules while 20% said that schools had no good rules. 

The study recommended that teachers should be encouraged to refer cases of indiscipline to the School Management Team. Principals should also be encouraged to involve all stakeholders in the formulation of school rules. Parents must make sure that school rules are adhered to by all the learners, no matter whose child breaks the school rule, and most importantly learners should be encouraged to cooperate well with their educators. The author agreed that schools had rules and regulations, among other things, to curb indiscipline cases. She did not say anything if teachers participated in formulating them. This study tried to found out the effects of non involvement of teachers in the formulation of the school rules.

Muchemwa (2016) identified indiscipline cases in Solusi University in Zimbabwe. The subjects of the study included lectures and students. Techniques of data collection included interviews and documentary analysis. The findings revealed that alcohol related cases were the most common, other cases were theft, and forgery but these were minimal. The cause for these indiscipline cases included lack of allocation of food by the university, absence of beer garden in the vicinity of the university, as well as moral values emphasized by the university to the students.

The study recommended collaboration between the parents and University to address student discipline and location of new University site out of town. The researcher recommended that there must be collaboration between parents and university authorities. He did not recommend that teachers/lecturers should also participate and yet he did not tell us as to whether in curbing indiscipline cases at the university, rules and regulations should be formed and if it were so, if teachers/lecturers were involved in formulating the same. This study tried to fill in the gap by study in public primary schools in Missenyi district. 

Gyan, Korang, McCarthy and McCarthy (2015) investigated the “Main Causes of Indiscipline and Measures of Improving Discipline in Senior Secondary Schools in Ghana”. The respondents included 50 teachers and 150 students categorized in prefects, class secretaries and student councils. The study used descriptive survey design and data was analysed using descriptive statistics. The study found that the most cause of indiscipline were students themselves, followed by school factor, then parents and media. Among the measures to improve discipline included reward, punishment, cooperation between teachers and parents, and enforcing rules and regulations. The reseachers suggested that there must an enforcement of rules and regulations in secondary schools but they did not tell us if there was any involvement of teachers in the formulation of the same. This study has tried to fill in the gap. Again, their study was done in secondary schools and this one focused on primary schools in Missenyi district.

The instrument tagged “Perception of Teachers on Students’ Indiscipline in Osun State Secondary Schools” (PTSIOSSS) was adapted from Ponfua (2015).The survey instrument has four sections, which include personal data, 9 question items on students’ indiscipline in schools, 18 question items on major causes of students’ indiscipline in Nigerian secondary schools, and11 question items relating to possible solutions to curb students’ indiscipline in Nigerian secondary schools. The study showed that the most frequent types of students indiscipline as perceived by teachers in rank order were vandalism, assault on school prefects, drug abuse and alcoholism, fighting, cultism, assault and insult on teachers and non-teachers, wearing dirty and wrong uniform, mass protest and examination malpractice. 

It also revealed that the school-based factors that trigger students indiscipline as perceived by teachers were harsh school rules and regulations, lack of extra-curricular activities, poor leadership of some school administrators, overcrowded classrooms, teachers lateness and absenteeism, uncondusive school environment and poor teaching of some teachers. The author talked of harsh school rules and regulations which caused indiscipline cases at school level but he did not tell us if teachers were involved in deciding on the formulation of those rules and regulations.

Omote, Thinguri and Moenga (2015) analysed “Acts of Students’ Indiscipline and Management Strategies Employed by School Authorities in Public High Schools in Kenya”. The study was qualitative in nature and it was based on social learning (Bandura) theory. It used Meta analysis design. The study critiqued the literature on the acts of student indiscipline and management in high schools. The findings revealed that school principals face numerous challenges while dealing with student indiscipline. 

The challenges include among others; political, parental influence, limitations by laws and policies, inadequate support by supervisors, lack of appropriate role models, inadequate support by supervisors, inadequate knowledge on disciplinary actions and drug and substance abuse among students. The reseacher admitted that there was  limitions of laws and policies in public high schools in kenya but he did not say who was involved in forming them and who formulated those limitations. This study tried to address the matter by finding out the effects of non-involvement of public primary school teachers in the formulation of school rules and regulations in Missenyi district.

Nakayiwa and Kaganzi (2015) studied staff and student unrest in Ugandan Universities. The focused on causes, format and implications of staff and student unrest. The study used descriptive cross sectional survey design. It was pure qualitative research. The sample was composed of top administrators from students and staff. They used documentary review and interview techniques to collect data. The study highlights that the strikes have shifted from peaceful to destructive in nature. The causes of strikes included inadequacies, intrigue, external influence and breakdown of governance structures within the universities. They recommended that institutions should pay close attention to human relations which will improve institutional cohesion and minimize negative external influence and intrusion. The reseachers talked of improvement of institutional cohesion of which they did not address to us who should be involved in the formulation of those institutional cohesions. Again, their study was purely qualitative while this one was quantitative in nature.They also sampled only administrators while this one dealt with administartors (head teachers) and teachers. 

Chepkuto, Sang and Chumba (2018) made a research on the “Influence of Instructional Supervision on Curriculum Implementation in Selected North Rift, Kenya Counties Public Secondary Schools”. The research adopted a descriptive survey research design. The study was done in selected North Rift counties; West Pokot, Baringo and Elgeyo-Marakwet, Kenya. The counties border Turkana County to the north, Nakuru County to the South, Samburu County to the north East, Trans-Nzoia to the North West, Uasin Gishu to the South West and Kericho County to the South. 

All the 349 public secondary schools of selected North Rift counties; West Pokot, Baringo and Elgeyo-Marakwet, 14 sub county quality assurance and standards officers (SC-QAS), 349 principals and all the teachers of the county public secondary schools, were the target population of the study. Stratified random sampling technique was used to select 35 out of the 349 (10%) of secondary schools in the region. This study utilised questionnaires and interview schedules as the research instruments for data collection. The data collected for this study was analysed using quantitative and qualitative approaches. Quantitative data collected was analysed using descriptive and inferential statistics. Qualitative data from interviews were analysed using thematic analysis. It was found out that most of 204 (60.9%) of respondents agreed that their school principals always communicated with them on instructional issues especially by ensuring that teaching and learning materials were available for classroom instructions in schools. 

The descriptive results suggest that respondents tended to have a common opinion on this statement (M=4.46 and SD=0.76). The result implies that it is the duty of head teachers to regularly find out and talk with teachers with regard to how instructional process is conducted in schools as it would improve the curriculum implementation process. It was suggested that in order to improve on instructional supervision, there is need for principals to continuously work with teachers on how to improve and revolutionise their teaching and learning approaches to match with the current and global trends in the teaching profession. 

There is need for a balance to be arrived at in instructional supervision so that teachers would not see that they are harassed by principals who conduct these supervision with ‘boss’ mentality hence affecting teacher morale in delivering classroom instruction. The researchers found out that school head teachers ensured the availability of teaching and learning materials were available for classroom instructions in schools but they did not elaborate if those teachers were involved in deciding which teaching and learning materials apply in their schools. It was the purpose of this study to find out the effects of non involvement of those teachers in the choice of teaching and learning materials at the school level.

In Malawi, Chirwa and Naidoo (2016) made a study on “Teachers’ Perceptions of the Quality of the New Expressive Arts Textbooks for Malawi Primary Schools”. This study intended to explore teachers’ use and perception of the new Expressive Arts textbooks. Its sample was drawn from all the six education divisions of the country, namely Northern Division, Central East Division, Central West Division, South East Division, South West Division and Shire Highlands. Data were collected from one zone within sampled districts in each division. The participants consisted of 192 Expressive Arts teachers, grades 5–8, selected by purposeful sampling. Data were collected through questionnaires and semi-structured interviews. The design of the study was based on the premise that understanding the functioning of the primary school instructional materials requires getting primary school teachers’ voices as the implementers of the curriculum. A qualitative analysis was conducted for the data from the questionnaire, and the semi-structured interviews, which were aimed at gaining insight into teachers’ perceptions of using the expressive arts’ textbooks and to identify problems teachers rose about using the textbooks. 

Data indicated that teachers regarded textbooks as an important or valuable instructional framework because textbooks assisted them in preparing lessons. In addition, they considered textbooks as guidelines for them about how lessons can be delivered. They further stated that textbooks were effective teaching materials which served them both time and money. Teachers also indicated that textbooks helped them save time in teaching preparation because textbooks provided detailed activities and exercises. Teachers indicated that they were assigned to undertake extra duties other than their daily instructions. Consequently, the teachers considered using textbooks as the best way to reduce their workloads. Furthermore, teachers pointed out that textbooks were reliable and effective teaching materials because they have been tried, tested and developed by curriculum specialists and experts. In this light, they felt confident to use textbooks as their source of teaching. 

The study therefore suggests that there is need for review of the textbooks and that it is necessary to provide textbooks timely and in adequate quantities according to the needs of each school to ensure an effective implementation of a new curriculum. Some teachers explained that they sometimes used other teaching materials to supplement their teaching. Nevertheless, they said that their teaching would be very difficult without textbooks and they preferred using textbooks to other teaching materials. From the study, the researchers agreed that teachers embraced the using of textbooks in teaching and learning sessions but they did not tell us if those teachers were involved in the choice of the same. This study set out its tools to find out the effects of non involvement of teachers in the choice of instructional materials at the school level.

Ngwokabuenui (2015) studied “Students’ Indiscipline in Cameroon Secondary Schools”. He focused on the types, causes and possible solutions to indiscipline in these schools. He used descriptive survey design, 3,240 respondents drawn from 120 public and private schools in four regions of Cameroon. He used descriptive statistics and one-way analysis of variance (ANOVA) to analyse data. The results showed that the common types of indiscipline include disobedience to teachers, and prefects, unacceptable habits by students. Students’ misconduct was classified under three aspects; students’ based, society based and school based causes. 

The recommendations were the provision of adequate facilities for effective teaching and learning, adequate playing ground, and physical education. Moral education was required to inculcate morals in learners. Apart from advising that there would be a provision of adequate of facilities for effective teaching and learning process, the author did not tell us as to whether there was an involvement of teachers in the choice of those facilities to students. The duty of this study was to find out the effects of non involvement of teachers in the choice of of those school facilities.
a)	Local Context
In Tanzania, Baraka and Luicensi (2017) conducted a research on the “Participation in Decision Making and Teachers’ Commitment: A Comparative Study between Public and Private Secondary Schools in Arusha Municipality”. It employed descriptive comparative research design. Its population was teachers from 17 private schools and 26 public secondary schools. The sample of the study was selected by using systematic randomly sampling. A total of 159 teachers including 87 from public schools and 52 from private schools were selected as sample space to fill the questionnaires.

It was find out that teachers in private schools were more involved in decision-making in budget preparation and implementation hence being more committed than teachers from public schools. The authors studied effects of involvement of teachers in budget preparation and implementation in secondary schools. The authors, however, did not talk on the effects of non involvement of those teachers in the budget preparation and its implantation at the secondary school level. This study tried to find out and fill in the gap by looking on those effects in public primary school levels in Missenyi district.

Another study was done by Mgeni (2015) in Sengerema District. This study intended to examine the “Effectiveness of Secondary School Budgets in Implementation of School Projects”. The objectives of this study was to identify the school priorities when planning the school budgets, to find out challenges the secondary school experience in the budget planning and management and to analyze strategies to improve the budget planning and implementation in secondary schools. The population of this study was all secondary school teachers, DEO and all head of schools in Sengerema Districts. The sample size consisted of 31 school teachers, school board members 30, Heads of school 4, DEO 1; a total of 66 respondents, the study used both structured questionnaire and interview to assess the realities of the study. Descriptive survey design was used to describe the information pertaining to the effectiveness of school budget planning and management in schools. 

The findings revealed that 80% of school heads plan their school budget according to the needs of school and directives with guidelines from the central authority like the ministry of education and vocational training. The results from the study according to its objectives observed that 93% of the school administrators maintained their budget through considering the priorities which the government has planned for its uses. In addition, most of the head of schools suggested that capacity building through workshops, seminars is of prime importance in order to support their daily activities in area of procurement, book-keeping, fund raising techniques, project planning and management. 

The study recommended that the head of schools should continue to struggle for the acquisition of knowledge and skills necessary to facilitate their management in all areas by employing personal initiatives and through networking. The author in his study agrees head of schools prepare school budgets according to the directives and guidelines from the MoEVT but he did not tell us if there is an involvement of teachers in those school budgets’ preparations and their implementations. Moreover, this study was done in Sengerema district on all secondary schools. 

This study set tools to find out the effects of non-involvement of public primary school teachers in their school budget preparation and its implementation and in Missenyi district. Mlay (2017) sought to determine the “Role of Teacher on Students’ Discipline in Secondary Schools in Arusha City Council”. The study was guided by the following objectives: to highlights the role of teachers in discipline students, to identify the challenges teachers face in students discipline and to determine intervention measures on challenges teachers face in disciplining students in secondary schools in Arusha City.

The study used mixed methods research design. In this study 150 of respondents were sampled in ten secondary schools out of 26 secondary schools, whereby 100 students, 40 teachers, and 10 head teachers participated in the study. To get this sample the study employed stratified random sampling and simple random sampling. Questionnaire and interview schedule were used as the main instruments of data collection, in addition, document analysis schedule was employed to get some findings to complement the findings from the two instruments mentioned prior and verify its realities. Furthermore, in this study simple descriptive statistics in the SPSS package version 20 was used to analyze data. The findings were presented in the table of frequencies and percentages. The study found that mixed disciplinary strategies should be used hence; strategies like involving parents, motivation and rewards, guidance and counseling, corporal punishment, suspension and assigning responsibility were suggested. 

It was also found out that there were, at schools level, inadequate copies of school rules and regulations most of respondents in which 27 (68%) teachers and 77 (77%) for students greed through which observed that those rules regulations are enforced through prefects, bodies and councils, disciplinary committees, teachers and involvement of parents. Moreover, the study recommended that Ministry of Education, Science and Technology should plan to have in- service training for secondary school teachers in order to impart various skills, knowledge, and understanding. 

Finally, the government should introduce ethics subject in secondary school. This would help the country to have obedient and faithful leaders who can volunteer and work for their country in the future. The author made a study in secondary school while in this study the researcher used a case of public primary school teachers. The design which was used was mixed methods research design while in this current study was survey research design. He also used two methods for data collection while in the current one only one method will be used and that is questionnaire. The results which were found out, inter alia, that there were inadequate copies of school rules and regulations available to school teachers and students but the researcher did not tell us if those teachers were involved in the formulation of the same or the effects of non involvement of the same. This study set tools to find out. 

Kadama (2016)   conducted a study which aimed at “Assessing the Teachers’ and Parents’ Role in Promoting Students’ Discipline in Community Secondary Schools in Kilosa District”. The study employed case study design adopting a qualitative approach holistically.  The sample size of the study was sixty; 30 teachers and 30 parents. The sampling technique was purposive as only the teachers and parents were to be included in the study. Data collection methods included interviewing, focus group discussion and documentary review of letters, reports and rules and regulations as instruments. Findings, among other things, revealed that the situation in the selected schools is not good in students’ discipline since many students misbehave every time which affected teachers’ work performance. Those indiscipline cases included truancy, students’ engagement in sexual relations and intercourse for unsafe sex, disrespect and wearing improper uniforms. 

Teachers in the focus group discussion hinted on the use of school rules and regulations as another measure to ensure that discipline among students is promoted. They said that the rules and regulations help in making the students fear to misbehave as they believe that the rules and regulations would be applied to punish them accordingly.  It was recommended that there should be special offices for guidance and counseling in community secondary schools. Also there should be well and adequately trained counsillors or teachers to help misbehaving students in changing their behaviours. Many schools did not conduct guidance and counseling effectively due to lack of expertise and skills to conduct it. Guidance and counseling are highly recommended in community secondary schools. School rules and regulations should also be given to students’ parents for them to internalize. The rules and regulations should not be left to students alone. 

If parents read them well, they would help to remind the students to adhere to them seriously. In this study, the researcher used focus group discussion, interview and documentary review while in this current study, the researcher used questionnaire as a method for data collection. He also used a qualitative approach design while in this current study, the design will be quantitative. He also conducted a research on teachers’ and parents’ roles in promoting students’ discipline in Kilosa district secondary school while in this one the study was conducted in Missenyi district public primary schools teahers only. At the end of it all, the researcher found out that teachers suggested that use of school rules and regulations as another measure to ensure that discipline among students is promoted and those rules and regulations would help in making students fear to misbehave as they would believe that the rules and regulations would be applied to punish them accordingly. He did not tell us if teachers were involved in the formulation of the same. This study tried to find out the effects of non involvement of teachers in deciding what rules and regulations fit in the school environment.

Musa (2015) made the study on the “Role of Teachers on Students’ Discipline Academic Performance in Kinondoni District in Dar es Salaam Region”. The purpose of this study was to find out the role of school discipline on students’ academic performance. It had four objectives: to examine the suitability of set rules and regulations in best performing and least performing schools; to examine the mechanisms in place that ensures that students’ abides to prescribed rules and regulations; to examine how the students punishment management influence academic performance and to investigate how the administration of school rules and regulation contribute to students’ academic performance. It employed descriptive research design. Instruments were questionnaires, interview guides and observation checklist. Five schools were selected. 

Data was collected and analyzed both quantitatively and qualitatively. Findings showed that best performing schools had suitable school rules and regulations, used and implemented various mechanisms, applied fair and consistence punishment, also had suitable rules and regulations contrary to the least performing schools which had unsuitable rules and regulation, did not well use and implement various mechanisms, applied unfair and inconsistence punishment and had written rules which had no supervision. The author concluded that students should be aware of school rules and regulation, fair, same mechanisms to communicate, motivation, recruitment and selection procedure to teachers and students. 

He concluded, among other things, that there should be meeting between schools to share experiences on discipline-related matters in academic performance, government should motivate teachers in least performing schools and parents-teachers relationship should be established.  The author was very much appreciated. He talked about the suitable school rules and regulations which were used by schools. He did not tell us if teachers were involved in formulating them, neither did he tell anything on the involvement of teachers in deciding on the budget preparation and its implementation or in the choice of teaching and learning materials. This study had set tools to find out and fill in the gap.

Simbano (2015) determined the “Influence of Head of Schools Supervisory’ Practices on Teachers’ Work Performance”. This study used descriptive design. Target population of the study comprised all 25 head of schools and 822 teachers in public secondary schools in Arusha Municipality. Findings indicated that majority of head teachers strongly agreed that supervision benefits teachers on improving their teaching within the classroom and reduces lesson absence by teachers. The major challenges facing head teachers in supervisory practices were overload work by teachers and lack of certain teaching and learning materials averts effective instructional supervision process. The author talked of the lack of teaching and learning materials at school but he did not address himself to the fact if teachers were 

involved or not in deciding their selections or participate in their budget preparations. This study was in the position to address all these.

Table 2.1: Summary of the Past Study Related to Teachers’ Involvement in Decision Making in Various Organizations
No	Author	Title of the Research	Methodologies	Findings and Recommendations	Strenth  and Weaknesses
1	Paul Afra (2016)	The less involvement of teachers in the education policy making in Tanzania.	Descriptive survey method.The data gathered through closed questionnaire were analyzed using percentage and frequency.	There is a relationship between less involvement of teachers in education policy making and    poor education policy formulation in Tanzania	It would be important to conduct a study that examines more closely whether or not a large percentage of teachers across the country have less influence in the development of education policy for the quality condition of the education system.
2	Baraka Manjale Ngussa (2017)	Participation in Decision Making and Teachers’ Commitment: A Comparative Study between Public and Private Secondary Schools in Arusha Municipality, Tanzania	Descriptive comparative research design.Inferential and descriptive statistics were used to analyze data.	Teachers should be given more opportunities to come together and share different ideas and experiences with school administration. Particularly, they should participate in decision-making in such issues as budget planning and policy formulation.	Teachers are committed to the success of their schools and they are emotionally attached to their careers. However, commitment of teachers was higher in private than in public schools. •   There is significant positive correlation between participation in decision-making and teachers’ commitment.  This implies that when teachers participate in decision-making, their levels of commitment increase
3	Evetta S. Lema(2017)	Voices of Children with Impairments in Tanzania: Understanding the Barriers Hindering Participation in Decision Makinging School	Descriptive analysis techniques.Interview.Interviews and group activities, and descriptive analysis techniques were used to analyze the collected data. 	CWPI were imposed by various barriers hindering their participation in decision making, including decisions being made at the ministerial level such as curriculum issues, choice of textbooks.	Participation in decision making in school is a problem for all children, as they all faced the hindrances that limited their involvement in decision making.
4	Mujibu M. Babara (2015)	involvement of teachers in decision-making in public primary schools in Tanzania	Descriptive research design.Questionnaires, interview, and documentary review.Data analyzed by applying Statistical Package for Social Sciences (SPSS).	Teachers have to be involved in decision-making at school level include: setting up teaching objectives, moderation of students examinations, planning for programs of the year and syllabi analysis.	Involving teachers in decision-making has problems such as teachers tend to base on issues that have direct benefits to them and misunderstandings between teachers and head teachers on the aspect the decision to be made on.
5	Charles R.O. and Paul A. O. (2017)	Partcipation of science Teachers in Budgeting for Instructional Resources Secondary Schools in Kenya	Descriptive  survey resarch design.Stratified random samplings.Data obtained was analyzed through creation of simple tables. 	Involving science teachers in budgeting for instructional resources is an aspect of decentralizing  secondary schools management	There is need  for a  Policy  framework to  define the  role  of  science teachers  in  budgeting  process  in  secondary  schoolsscience  teachers  need  to  be  involve  in  decision  making  in  instructional  manag ement  related process  from  strategic  planning,  budget  planning,  budget  monitoring  and  budget  control.
6	PetronillaM.KingiJeremiah M.Kalai (2018)	Effects of Teachers’ Participation in Management ofPhysical and Material Resources on Their Motivation, Kenya	Correlation design.Data was collected using questionnaires.Stratified  random Sampling.Simple  regression  Data analysis.  	There  was  a  significant difference  in  between  the  principals’  and  teachers’  views  on  teachers’ participation  in  management  of  physical  and  material  resources	There  is  need  to  embrace  participative  structures  thatencourage  teachers’  participation  in  management  of  physical  facilities  and material  resources.  
7	Johanim J., Fee Y. T. and Zati I. T. (2018)	Autonomy, workload,work-life balance and jobperformance among teachers in Malaysia	Quantitative approach.Data were analyzed using Statistical Package for Social Sciences.	The result showed that autonomy has positively impacted job performanceamong teachers. This indicated that teachers who have higher level of autonomy are morelikely to demonstrate excellent job performance.	The study has providedadditional empirical evidence to the body of knowledge with regard to the linkage betweenworkload, work-life balance, autonomy, and job performance.
8	Mr. Balogun A. Hollyns (2017)	Levels of Participation in Decision Making as Correlates of Job Satisfaction and Morale of Teachers in Public Senior Secondary Schools in Delta State Nigeria.	Correlational study,Stratified random sampling technique to sample size.Questionnaire method of data collection.	Deprivation in decision–making was significantly related to teachers’ Job satisfaction in Senior Secondary school in Delta State	The study was tailored towards understanding the relationship among the levels of participation in decision–making, teachers’ job satisfaction and morale in senior secondary schools in Delta State.
9	Dodi W. Irawanto (2015)	Employee participation in decision-making: Evidence from a state-owned Enterprise in Indonesia.	Hypotheses were tested by surveying.Data was collected by mail survey.	The findings prove the importance of research on different types of participation	Future studies are needed to explore other possible differences among various types of employee participation.
10	 Obiekwe, Isaac Zeb-Obipi, H Ejo-Orusa (2019)	Organizational family culture (OFC) and employee involvement among manufacturing firms in Rivers State, Nigeria.	The quasi-experimental research design (survey).Random sampling techniques.The Pearson’s Product Moment Correlation co-efficient	Firm-based family culture, team-based family culture, and consultative family culture all correlate positively and significantly with participation, empowerment, and teamwork.	Organizations should introduce organizational family culture to generate employee’s commitment and strong feeling of attachment to the organization. Organizations should ensure that their employees are well developed through appropriate participation, empowerment and well planned team activities in order to acquire the needed.





It was evident that few studies were carried on the effects of non-involvement of primary teachers in decision-making and work performance both local and international. Most of the studies were carried out on the effects of involvement of teachers in decision-making and their work performance in secondary schools. But these few studies did not laid much emphasis on the effects of non involvement of teachers in decision-making in primary schools and their work performance. From the theory governing this study, it is obvious that there must be a Participative Decision-Making Approach in any institution/organization if that institution/organization wants to attain its goals/objectives through its employees. 

These studies also addressed the advantages or benefits of involvement of employees in decision-making in any organization. They did not address themselves on the effects on non involvement of the same employees in the same organizations. This study, therefore, attempted to fill in this gap. Another pitfall was that some of those few researches reviewed were not conducted in Tanzania. They were carried out in different geographical settings. Some were conducted in Thailand, Indonesia and Nigeria to mention but a few. 

















Figure 2.1: Conceptual Framework on the Determinants of Teachers’non- Involvement in Decision-Making in Missenyi District









This chapter described how the proposed research was conducted. It presented the reseach philosophy, research approach, research design and strategy, area of the study, population of the study, sample and sampling techniques, data collection, research instrument, data analysis, data cleaning and processing, validity, reliability and ethical consideration.

3.2 Research Philosophy
This study has used the positivist philosophy as by Auguste Comte (1798-1857). According to Macionis and Gerber (2013), positivism is a philosophical theory which states that "positive" knowledge (knowledge of anything which is not true by definition) is exclusively derived from experience of natural phenomena and their properties and relations. Thus, the information derived from sensory experience, as interpreted through reason and logic, forms the exclusive source of all certain knowledge

The positivist research approach paradigm is an attempt by Social and Human Sciences to use the research methodology normally applied to the Natural Sciences and this paradigm basically focuses on mathematical calculations (Maria, 2017). Saunders, Lewis, Phillipe and Thornhill (2009) suggest that the researcher adopts the position of the objective analyst and accepts the results based on precise, quantitative data and that the researcher uses survey, experiments and statistics. This position is based on the fact that the truth will be revealed, the method of research must be valid and reliable and that the research must be independent, that is, not affected by the outcome of the findings (Maria op.cit).

Crowther and Lancaster (2008) argue that as a general rule, positivist studies usually adopt deductive approach (​http:​/​​/​research-methodology.net​/​research-methodology​/​research-approach​/​deductive-approach-2​/​​), whereas inductive research approach (​http:​/​​/​research-methodology.net​/​research-methodology​/​research-approach​/​inductive-approach-2​/​​) is usually associated with a phenomenology philosophy (​http:​/​​/​research-methodology.net​/​research-philosophy​/​phenomenology​/​​). Moreover, positivism relates to the viewpoint that researcher needs to concentrate on facts. A research philosophy outlines beliefs and the values that guide design, data collection and analysis of research. In essence it what a researcher perceives to be the reality, truth and knowledge and research choices regarding the methods of inquiry, data collection and analysis should complement that philosophical principles (Ryan, 2018). In this study, descriptive survey research was adopted while quantitative data was shown by drawing various graphs and tables.

3.3 Research Approach
This study used quantitative research as its approach. Quantitative research approach is a structured and formalized approach with a carefully and accurately defined scope; it also draws its conclusions by measuring the behaviour and characteristics of a sample in a population and attempts to constructs a theory or generalization regarding the population as whole (Regenesys, 2012; Sobh and Perry, 2006). Musa, (2015) reiterates that quantitative approach is useful, in various studies, so as to confirm the research questions/hypotheses about phenomena whereby questionnaires are used to quantify variation in frequencies and percentages, to predict causal relationships, to describe characteristics of a population by making statistical summary and analysis and to facilitate the drawing of inferences related to the study in order to measure participants’ views towards the study. It was in the same vein, the same reasons were accorded on this study as on effects of non involvement of public primary school teachers in decision-making on their work performance.

3.4 Research Design and Strategy
This study employed  a descriptive survey as its research design. A descriptive study is one in which information is collected without changing the environment (nothing is manipulated) and it provides information about the naturally occurring behaviour, attitudes, health status or other characteristics of a particular group (Lalruatsanga, 2016). The study made use of the descriptive survey design. According to Kothari (2013), the main purpose of descriptive survey design is to describe the state of affairs as it exists at present and it is usually concerned with describing a population with respect to important variables with the major emphasis being establishing the relationship between the variables while its advantage is that it is easy to understand. Williams (2007) asserts that the descriptive research approach is a basic research method that examines the situation as it exists in its current state. 

Descriptive research involves identification of attributes of a particular phenomenon based on an observational basis, or the exploration of correlation between two or more phenomena. Descriptive survey is characterized by describing data on variable of interest and it is useful for gathering factual information, data on attitudes and preferences, belief and predictions, behavior and experiences-both past and present (Cohen, Manion and Morrison, 2001). This design was appropriate to the study simply  because it was based on surveying and finding facts by inquiry for the purpose of  finding  out the effects of non involvement of public primary school teachers in decision-making on their work performance. 

Descriptive survey design was appropriate for this study since it based on the assumption that the sample shares similar characteristics with the whole population from where it is drawn (Rukwaru, 2007). This design was relevant to this study because it was expected to facilitate adequate data collection basically by the use of questionnaires to 115 respondents and as it enabled to distinguish small differences between diverse samples groups; ease of administering and recording questions and answers; increased capabilities of using advanced statistical analysis; and abilities of tapping into latent factors and relationships (Kajubi, 2007).

3.4.1 Area of the Study
This study covered Missenyi district as its area of the study. Missenyi is one of the eight districts of Kagera Region in Tanzania. The district is bordered to the North by Uganda, to the East by Bukoba Rural District, to the South by Karagwe District and to the West by Kyerwa District. Its geographical coordinates are 2° 43' 37" South, 31° 19' 41" East and its area is 2,709 square kilometres with the population of 202,632. Administratively, Missenyi is divided into two (2) divisions namely Missenyi and Kiziba with a total of twenty (20) wards and twenty two (22) public secondary schools (National Bureau of Statistics, 2012).  It has 103 primary schools, 96 Public primary schools and 7 Private schools. The study has been conducted by using ten (15) selected primary schools among 96 public primary schools.

The researcher chose to do his study in this district because it is the one in which he is working in as a civil servant and it is among the districts in the country which might have poor teachers’ participation in school affairs. This called for the necessity to conduct the research at the selected area so as to obtain relevant data on the extent of teachers involvement in school budget preparation and its implimentation, school rules and regulations formulation and choice of teaching and learning materials.

3.4.2 Population of the Study
 The population of the study comprised all public primary school teachers in Missenyi district. Currently, it has a total of 710 teachers including the head teachers. Male teachers are 407 and female teachers are 303. Table 3.4 below shows teachers’ distribution in the district.





































































































Source: Missenyi DEO’s Office (2020)

A population is a group of elements whether individuals, objects or events that conform to specific criteria and to which researchers intend to generalize results (McMillan and Schumacher, 2001). This study focused on 15 public primary schools. 8 primary schools from Kiziba Division and other 7 from Missenyi Division.  The targeted population was 10 head teachers and 105 teachers from the selected public primary schools of which comprised of 115 respondents.















	Kashenye 	12	Bukwali Primary School	4	-
	Bwanjai	13	Kantale Primary School	4	-
		14	Mugana A Primary School	-	6
		15	Mugana B Primary School	-	6
Total				45	60
Source: Developed by the Researcher (2020)

3.4.3 Sample and Sampling Techniques
By the use of Taro Yamani sample size formula of 1967                         
	n =           __N___
                           (1+Ne2)	
where n=corrected sample size, N=total population of the area of the study, 1=constant and e=Margin of error or error limit or level of precision (MoE)=0.05 which is (5%). In this study, N was 700 because head teachers were selected purposively; e was 0.08 (8%) accuracy in the sense that it was expected 92% of questionnaires to be collected back. If this was what was expected it gave a sample of only teachers as 105. 

The total sample of this study was 115 teachers (10 head teachers and 105 normal teachers) in the selected schools in those 2 divisions. 10 head teachers were selected purposively (7 have been from Missenyi while 8 from Kiziba). In this study,  sample  schools,  head teacher, and teachers  were selected as follows: Ten  public  primary  schools  used for selection of head teachers from Missenyi District were Bunazi, Bubale, Byamutemba, Nyakahanga and Kagera primary schools from Missenyi division while those from Kiziba division have been Bugandika, Kikono, Rwazi, Bukwali and Kantale Primary schools. Schools have been  the  target  of  this  research. In this study, the  numbers  of  male  and  female  teachers  in  the  sample  primary  schools  were not proportional. 

However, to make the sample population more representative, 51 (44.3%) of male teachers and 64 (55.6%) of female teachers from the sample schools were selected. This was done because of the manageability of the number of the sample which was selected. The number of male and female teachers varied from school to school. Thus, random sampling was  employed  on the number  of  male/female  teachers  in  the  sample  school  and were represented  by  ‘N’  and  the  determined  sample  percent  to  be  taken  ‘n’.  The researcher grouped teachers into two groups of males and females and the same used pieces of papers with numbers according to the number of participants required and then all male and female teachers were allowed to pick one paper and so female teachers. So, those who picked papers with  numbers were included in the study as a sample.

Table 3.3: Distribution of Respondents (N= 115)




Source: Developed by Researcher, (2020)

Finally,  male/female  teachers were  selected  from  each  stratum  by  random  sampling  techniques.  This  technique was  useful because it gave a chance for each male/female to participate without any discrimination. 

3.5. Data Collection
Data collection is the process of gathering and measuring information on variables of interest, in an established systematic fashion that enables one to answer stated research questions, test hypotheses, and evaluate outcomes (Kabir, 2016). In this study, the method which was used to gather information was only primary. 

3.5.1 Primary Data
Primary data is data that is collected by a researcher from first-hand sources, using methods like surveys, interviews, questionnaire or experiments (Kabir, Op. cit). 

3.5.2 Tools Used to Collect Data
The data collection tool which was used in study  was questionnaire. A questionnaire is a list of well-structured questions which were prepared to be answered by the research informants in a written form. Dawnson (2013) categorizes questionnaires as closed ended, open-ended and combination of both. This study had employed only close-ended questions for quantitative information in the questionnaires. Thus, the participants were able to select alternative responses. Questionnaires were administered to all respondents. Questionnaires covered all aspects of the study.   Questionnaires had used an 8, 12, and 14 points Likert rating scale classified as Strongly Agree (SA), Agree (A), Fairly Agree (FA), Disagree (D) and Strongly Disagree (SD) with value of 5, 4, 3, 2 and 1 respectively adopted from Choi et al., (2017). 

The instrument was divided into two sections. Section A dealt with teachers’ demography while Section B dealt with research variables covered in the extent of involvement in decision-making with three variables as school budget preparation and implementation, school rules and regulation formulations and the choice of teaching and learning materials all with various questions and respondents for both sections were asked to put a tick (√) response corresponding to their choices. The use of questionnaires was also economical in terms of money and time spent in its usage, helped the researcher to increase the reliability of data, maintain confidentiality and reduce the elements of bias that could creep in during the data collection process and finally it allowed the researcher to get data that would not have been obtained through observation (Choi, Op.cit). 

3.6 Data Analysis
Descriptive statistics and inferential data analysis was used. Data analysis is defined as a process of cleaning, transforming, and modelling data to discover useful information for business decision-making. The purpose of data analysis was to extract useful information from data and taking the decision based upon the data analysis (Xia and Gong, 2015).

In  accordance  with  the  data  that  were  collected  from  different  sources,  the  close–ended questionnaire were  systematically coded, tabulated and organized for analysis using quantitative method.  According to Noels (2018), the organized and coded data must be stored  in an editable excel  spreadsheet which can be  imported to Statistical Package for Social Sciences (SPSS) computer program version 16.0  and  analyzed  using  descriptive  and  inferential  statistics and in addition,  those  data could be  gathered through  close-ended  questions and be  categorized thematically. After that, all  items  were  classified  into  different  tables  according  to  similarities  of  issues raised  in  the  questionnaire. It was the duty of the researcher that after  the  classification of the variables,  each  of  the  items in this study  was  analyzed  and interpreted by the use of tables.

3.6.1 Variables and Measurement Procedure
In this study there was only three independent variable (IV) and one dependent variable (DV). Independent variables included school budget preparation and its implementation, school rules and regulations’ formulations and choice of teaching and learning materials while dependent variable is teacher’s work performnce. This study looked into the effects of non involvement of public primary school teachers in decision-making in the independent variable and dependant variables. These variables were measured by the use of closed-ended questions and which used an 8, 12, and 14 points Likert rating scale classified as Strongly Agree (SA), Agree (A), Fairly Agree (FA), Disagree (D) and Strongly Disagree (SD) with value of 5, 4, 3, 2 and 1 respectively on each item in any variable. The data collected were analyzed and interpreted by the use of tables and graphs.

3.6.2 Data Cleaning and Processing
This was the process of detecting and correcting (or removing) corrupt or inaccurate records (​https:​/​​/​en.wikipedia.org​/​wiki​/​Storage_record" \o "Storage record​) from a record set, table (​https:​/​​/​en.wikipedia.org​/​wiki​/​Table_(database)" \o "Table (database)​), or database (​https:​/​​/​en.wikipedia.org​/​wiki​/​Database" \o "Database​) and refers to identifying incomplete, incorrect, inaccurate or irrelevant parts of the data and then replacing, modifying, or deleting the dirty (​https:​/​​/​en.wikipedia.org​/​wiki​/​Dirty_data" \o "Dirty data​) or coarse data. Data cleaning techniques was performed as batch processing through scripting or interactively with data cleansing tools. After cleaning, a data set was uniformed with other related data sets in the operation. The discrepancies which were identified or eliminated by user entry mistakes, by corruption in storage or transmission, or by various data dictionary descriptions of similar items in various stores.

3.7 Validity
According to Golafshani (2015), validity determines whether the research truly measures what it is intended to measure or how truthful the research results are. According to Fawcett (2013), a test is considered valid when it succeeds in measuring what it purports to measure. The validity of the instrument in this study was established by the use both the construct and content validity. For this reason, the researcher conducted a pilot study on 30 participants: 18 teachers in the DEO’s office at the Headquarters of Missenyi District Council and 12 (male 5 and female 7) public primary teachers at Kagera Primary School within Nsunga ward, Missenyi district. These pilot respondents were not in the sample size and were examined and assessed by the items in the questionnaire, if they were relevant or not and be subject to modifications and improvements. The instruments were administered and collected on the same day in the pilot school and in the DEO’s office visited with the help of well-briefed third party in or about a month before collecting data. All pilot participants were monitored to ensure that they did not consult with anybody before completing their copies.The use of this pilot study was to make the data collected more quatitative, objective, valid and reliable.

3.8 Reliability
In research, the term reliability refers to ability of an instrument to produce consistent results (Creswell, 2003). The method is reliable if it produces the same results whenever it is repeated (Best and Khan, 2006).  Reliability ensures that the instruments used generate similar data when used by independent researchers. On the other hand, reliability measures the degree of accuracy in the measurements an instrument provides (Grinnel, 1993).  A pilot study enabled the researcher to test the reliability of data collection instruments.  This meant that data collection instruments were tested to see if they were able to obtain the required information. Research instruments were administered by the researcher for accuracy.

Table 3. 4: Reliability Statistics Results for Individual Variables
Reliability Statistics
Cronbach's Alpha	Cronbach's Alpha Based on Standardized Items	N of Items
.780	.797	4
Source: Data Analysis (2020)

3.8.1 Individual Item Reliability Scale Results
The Table 3.5 shows the results of the scale test aimed at assessing reliability of the multi–item scales for internal consistence using Cronbanch’s Alpha. Cronbanch’s Alpha for non involvement in planning and budgeting was .91 which indicates preferable work performance based on twelve items while non involvement in regulations and rules settings has a Cronbanch’s Alpha of .78 which indicates preferable work performance based on fourteen items. Non involvement in Choice of Teaching and Learning materials has a Cronbanch’s Alpha of .83 which indicates preferable work performance base on eight items. 

Employee School Work Performance has .87 Cronbanch’s Alpha which indicates preferable work performance based on sixteen items. According to the  Statistcs Text Books Pallant (2013), a scale with Cronbanch’s Alpha .7 and above are considered acceptable if it contains more than ten items, while the scale with Cronbanch’s Alpha between .4-.7 are considered acceptable if it contains ten items less than ten items. This shows that both scales of this study area acceptable involvement in decision making and work school performance. Table 3.5 shows that there was perfect Cronbanch’s Alpha for variables.

Table 3.5: Individual Item Reliability Scale Results





NPB = Non Involvement in Planning and Budgeting, NRG = Non Involvement in Regulations and Rules Setting, NCTL = Non Involvement in Choice of Teaching and Learning,   WSP = Employee School Work Performance








FINDINGS ANALYSIS AND DISCUSSION
4.1 Overview
In this study, questionnaires were distributed to a total number of 115 respondents and the same were completed and returned. The response rates were 100 percent. 

4.2 Sample Description



















	41 and Above 	19	16.5		
Source: Field Data (2020)

The age of the majority of the public primary school teachers was 40 -49 years which were 46 (40 percent), those falling between 20-29 years were 21 (18.3 percent) and those with 30-39 years were 25 (21.7 percent) while those falling between 50 and above years were 23 (20 percent). The overall mean of the age of the participants was 2.6174 with its standard deviation of 1.00510.
Gender description of the respondents were such that 64 (55.7 percent) were females while 51 (44.3 percent) were males and their overall mean was 1.5565 with the standard deviation of .49897.

The education levels of the respondents were as follows: degree holders were 7 (6.1 percent), diploma holders were 24 (20.9 percent) while certificate holders were 84 (73.0 percent). The overall mean was 1.3304 with a standard deviation of .58821. The working experiences of the participants were that 0-10 years were 7 (6.1 percent), 11-20 years were 15 (13.0 percent), 21-30 years were 26 (22.6 percent), 31-40 years were 48 (41.7 percent) while those with a working experience of 41 and above years were 19 (16.5 percent). The overall mean of this category was 3.4957 with a standard deviation of 1.10322.

4.3 Descriptive Statistics for Non Involvement in Planning and Budgeting,   Non Involvement in Regulations and Rules Setting, Non Involvement in Choice of Teaching and Learning and Work School Performance
4.3.1 Descriptive Statistics for Non Involvement in Planning and Budgeting
Descriptive statistics, as per Table 4.2, were computed for the Non Involvement in Planning and Budgeting scale. The results showed that budgets were used to judge teachers’ work performance at school. This item was found to have a mean of 1.3913 and a standard deviation of .64476 with a minimum score of 1.00 and a maximum score of 3.00. The researcher wanted to know if teachers were represented in the school budgeting committee. The results showed the mean of 3.8000 and a standard deviation of 1.34556 with minimum and maximum scores of 2.00 and 5.00 respectively.
Table 4.2: Descriptive Statistics for Non Involvement in Planning and Budgeting
Descriptive Statistics
	N	Minimum	Maximum	Mean	Std. Deviation
Teachers take part in school strategic planning where objectives informing budgetary allocations for instructional resources are set.	115	2.00	5.00	3.9130	.81181
The head-teacher issues budget guidelines to teachers prior to preparing budgets	115	2.00	5.00	4.3913	.92429
Teachers participate in budgeting preparation through Departmental Meetings	115	2.00	5.00	4.1913	.92618
Teachers are represented in the school budgeting committee	115	2.00	5.00	3.8000	1.34556
There are pre-budget consultations about budgetary priorities between budgeting committee and teachers 	115	2.00	5.00	4.1913	.97239
There are post-budget consultations between budgeting committee and departments to reconcile pre-budget understandings with actual allocations.	115	2.00	5.00	4.2261	.93716
Teachers’/departmental suggestions on budget preparations are considered by the head-teacher/budget committee	115	2.00	5.00	4.2348	.93029
The proposed budget is provided for to school as proposed	115	2.00	5.00	4.2435	.84388
Budgets are used to judge teachers’ work performance at school	115	1.00	3.00	1.3913	.64476
There is openness of the expenditure of those budgets to teachers/departments	115	2.00	5.00	4.4348	.95633
There are proper allocations of the funds to departments as proposed	115	2.00	5.00	4.0522	.90654
Teachers have mandate to change or vary funds apart from the guidelines issued by the government/other stakeholders	115	1.00	5.00	4.2174	1.00684
Valid N (listwise)	115				
Source: Field Data (2020)
The researcher wanted to know if teachers were taking part in school strategic planning where objectives informing budgetary allocations for instructional resources were set. The results showed a mean of 3.9130 with a standard deviation of .81181. The minimum score was found to be 2.00 while the maximum score was 5.00. The study wanted to know if there were proper allocations of the funds to departments as they were proposed. The results showed a mean of 4.0522 and a standard deviation of .90654 with a minimum score of 2.00 and a maximum score of 5.00. The researcher wanted to know if teachers participated in budgeting preparation through departmental meetings. The results were of a mean of 4.1913 and a standard deviation of .92618 while the scores were 2.00 minimum and 5.00 maximum.

The study set tools to know if there were pre-budget consultations about budgetary priorities between the budgeting committee and the teachers. Results showed a mean of 4.1913 with a standard deviation of .97239. This aspect scored 2.00 as minimum and 5.00 as maximum. The researcher set tools to know if teachers had mandate to change or vary funds apart from the guidelines issued by the government/other stakeholders. This aspect had a minimum score of 1.00 and maximum score of 5.00. It had a mean of 4.2174 and a standard deviation of 1.00684. 

The study wanted to examine if there were post-budget consultations between budgeting committee and departments to reconcile pre-budget understandings with actual allocations. This aspect scored 2.00 as a minimum score and 5.00 as a maximum score. Its mean was found to be 4.2261 with a standard deviation of .93716. 
The researcher wanted to know if teachers’/departmental suggestions on budget preparations were considered by the head-teacher/budget committee. This item had 2.00 as its minimum score and 5.00 as its maximum score. Its mean was found to be 4.2348 with a standard deviation of .93029. The study set tools to examine if the proposed budget was provided for to school as it was proposed at the school level. This aspect scored 2.00 and 5.00 as minimum and maximum scores respectively. Its mean was found to be 4.2435 with a standard deviation of .84388. The researcher set tools to know if head-teacher s issued budget guidelines to teachers prior to preparing budgets. This item scored 2.00 and 5.00 as minimum and maximum scores respectively with a mean of 4.3913 and a standard deviation of .92429. The last aspect was to examine if there was openness of the expenditure of those budgets to teachers/departments. This aspect scored 2.00 as a minimum score and 5.00 as a maximum score with a mean of 4.4348 and a standard deviation of .95633.

4.3.2 Descriptive Statistics for Non Involvement in Regulations and Rules Setting 
Descriptive statistics were computed for the Non Involvement in Regulations and Rules Setting scale as per Table 4.3 above.  The results show that teachers were represented in the school disciplinary committee by a mean of 1.1304 and a standard deviation of .33826. The item scored 1.00 and 2.00 as minimum and maximum scores respectively. When the researcher wanted to know if school rules and regulations were available at the respective schools, this item had a mean of 1.1739 with a standard deviation of .50019 having scored 1.00 minimum score and 5.00 maximum score.
Table 4.3: Descriptive Statistics for Non Involvement in Regulations and Rules Setting
Descriptive Statistics
	N	Minimum	Maximum	Mean	Std. Deviation
School rules and regulations are available	115	1.00	5.00	1.1739	.50019
School leaders are willing to share decision-making power with teachers on formulating school rules and regulations	115	1.00	2.00	1.4348	.49790
Teachers regularly share and exchange ideas with school administration on how school rules and regulations should be or change	115	1.00	2.00	1.5826	.49529
The School administration consults teachers before disciplinary proceedings or decisions are made to students	115	1.00	4.00	2.3478	.70142
Teachers are represented in the school disciplinary committee	115	1.00	2.00	1.1304	.33826
Teachers’ opinions are always taken into consideration by school leaders before school rules and regulations are made	115	1.00	3.00	2.0174	.59209
Teachers are involved in formulating school’s rules and regulations	115	1.00	3.00	1.3478	.66284
The government makes school rules and regulations to follow	115	2.00	5.00	3.4783	.83085
Teachers including the administration have no mandate to make school rules and regulations governing their schools	115	1.00	5.00	4.0087	.80017
School boards also add their own school rules and regulations apart from those given by the government	115	1.00	2.00	1.2957	.45833
Do you have a representative in that school board?	115	1.00	2.00	1.4174	.49529
Students comply with school rules and regulations	115	1.00	5.00	3.3826	1.27446
Teachers agree with available school rules and regulations	115	1.00	4.00	1.7826	.89622
Are teachers willing to enforce those school rules and regulations to students?	115	1.00	2.00	1.5391	.50065
Valid N (listwise)	115				
Source: Field Data (2020)


The study wanted to know if school boards also had mandate to add their own school rules and regulations apart from those given by the government. The results showed a mean of 1.2957 with a standard deviation of .45833. It scored 1.00 as a minimum score and 2.00 as a maximum score. The researcher explored if teachers were involved in formulating schools rules and regulations. This item was found to have a mean of 1.3478 with a standard deviation of .66284. It scored 1.00 and 3.00 as minimum and maximum scores respectively.

The study wanted to find out if teachers had representatives in those school boards. The results show a mean of 1.4174 with a standard deviation of .49529. It scored 1.00 minimum score and 2.00 maximum score. The researcher wanted to examine if school leaders were willing to share decision-making power with teachers on formulating school rules and regulations at their schools. The results show a mean of 1.4348 and its standard deviation was .49790. It had 1.00 as its minimum score and 2.00 as its maximum score. The study set tools to find out if teachers were willing to enforce those school rules and regulations to students. The results showed a mean of 1.5391 with its standard deviation of .50065. It had a minimum score of 1.00 and a maximum score of 2.00.

The researcher wanted to find out if teachers regularly shared and exchanged ideas with the school administration on how school rules and regulations should have been or changed. The result showed a mean of 1.5826 with a standard deviation of .49529 where this item scored 1.00 and 2.00 as minimum and maximum scores respectively. The study wanted to explore if teachers agreed with available school rules and regulations. The results showed a mean of 1.7826 with a standard deviation of .89622. This aspect scored 1.00 as a minimum score and 4.00 as a maximum score.

The researcher explored if teachers’ opinions were always taken into consideration by the school leaders before school rules and regulations were made. The results showed a mean of 2.0174 and a standard deviation of .59209 having scores of 1.00 and 3.00 minimum and maximum respectively. The study set tools to find out if school administration consulted teachers before disciplinary proceedings or decisions were made to students. The results showed a mean of 2.3478 with a standard deviation of .70142 having scored 1.00 as a minimum score and 4.00 as a maximum score. The researcher wanted to know as to whether students complied with school rules and regulations. The results showed a mean of 3.3826 with a standard deviation of 1.27446. It scored 1.00 as a minimum score and 5.00 as its maximum score.





4.3.3 Descriptive Statistics for Non Involvement in Choice of Teaching and Learning
Table 4.4: Descriptive Statistics for Non Involvement in Choice of Teaching and Learning
Descriptive Statistics
	N	Minimum	Maximum	Mean	Std. Deviation
Teachers take part in school strategic planning where objectives informing budgetary allocations for instructional resources are set.	115	1.00	5.00	3.8870	.82468
Teachers participate in budgeting preparation on the choice of teaching/learning materials through Departmental Meetings	115	1.00	5.00	4.0000	.92717
There are post-budget consultations between budgeting committee and departments to reconcile pre-budget understandings with actual allocations on teaching/learning materials	115	2.00	5.00	4.1478	1.07804
Teachers’/departmental suggestions on budget preparations on the choice of teaching/learning materials are considered by the head-teacher/budget committee	115	1.00	5.00	4.1391	1.00775
Budgets on teaching/learning materials are used to judge teachers’ work performance at school	115	1.00	3.00	1.3826	.57097
There are proper allocations of the funds on the choice of teaching/learning materials to departments as proposed	115	2.00	5.00	4.0870	.89409
Teachers have mandate to change or vary funds on the choice of teaching/learning materials apart from the guidelines issued by the government/other stakeholders	115	1.00	4.00	3.4174	1.15457
Teachers’ opinions are always taken into consideration by school leaders	115	2.00	5.00	4.0261	.86309
Valid N (listwise)	115				
Source: Field Data (2020)

Descriptive statistics, as per Table 4.4 above, were computed for the Non Involvement in Choice of Teaching and Learning scale.  The results show that budgets on teaching/learning materials were used to judge teachers’ work performance at school. Its mean was found to be 1.3826 and its standard deviation was .57097. It scored 1.00 as its minimum score and 3.00 as its maximum score. The study set tools to investigate if teachers had mandate to change or vary funds on the choice of teaching/learning materials apart from the guidelines issued by the government/other stakeholders. This item had a mean of 3.4174 and a standard deviation of 1.15457 with scores of 1.00 and 4.00 as minimum and maximum scores respectively.

The researcher wanted to explore if teachers took part in school strategic planning where objectives informing budgetary allocations for instructional resources were set. This aspect was found to have a mean of 3.8870 and a standard deviation of .82468. It had 1.00 as a minimum score and 5.00 as a maximum score. The study wanted to examine if teachers participated in budgeting preparation on the choice of teaching/learning materials through departmental meetings. The results showed a mean of 3.8870 and a standard deviation of .82468. It scored 1.00 and 5.00 as minimum and maximum scores respectively.

The researcher wanted to understand if teachers’ opinions were always taken into consideration by school leaders. The results showed a mean of 4.0261 and standard deviation of .86309. Its minimum score was 2.00 while its maximum score was 5.00.
The researcher examined if there were proper allocations of the funds on the choice of teaching/learning materials to departments as proposed. The results were of a mean of 4.0870 and a standard deviation of .89409. It scored 2.00 as its minimum score and 5.00 as its maximum score. The study set tools to know if teachers’/departmental suggestions on budget preparations on the choice of teaching/learning materials were considered by the head-teacher/budget committee. This item was found to have a mean of 4.1391 and a standard deviation of 1.00775. It scored 1.00 and 5.00 as minimum and maximum scores respectively.

4.3.4 Descriptive Statistics for Employee School Work Performance 
Table 4.5: Descriptive Statistics for Employee School Work Performance
Descriptive Statistics
Do you come early at school?	N115	Min1.00	Max5.00	Mean3.7217	      Std. Dev1.46028
Do you follow the time table properly?	115	1.00	5.00	3.9565	1.45332
Do you prepare schemes of work?	115	1.00	1.00	1.0000	.00000
Do you prepare lesson plans before you go to class?	115	1.00	5.00	2.8957	1.81308
Do you prepare teaching materials and use them in your class?	115	1.00	5.00	3.4174	1.84002
Do you simply write notes on the blackboard?	115	1.00	2.00	1.1304	.33826
Do you make any assessment to your students by giving them exercises or tests?	115	1.00	5.00	3.1826	1.83811
Do you mark those exercises or tests at a proper time and return to them to the students?	115	1.00	5.00	3.5826	1.80147
Do you establish and maintain good discipline to students at school?	115	1.00	1.00	1.0000	.00000
Do you identify students who have disciplinary problems?	115	1.00	2.00	1.0870	.28300
Do you enforce school rules and regulations	115	1.00	2.00	1.1043	.30705
Do you provide guidance and counseling to students who misbehave?	115	1.00	2.00	1.0870	.28300
Do you improvise teaching and learning materials when the budget is not sufficient to buy one?	115	1.00	5.00	3.5826	1.38907
Do you participate fully in the choice of teaching and learning materials when the school intends to buy some of them?	115	1.00	5.00	3.3130	1.45316
Do you keep in a proper way those teaching and learning materials which have been bought by the school or improvised?	115	1.00	2.00	1.0870	.28300
Do you actively participate in co-curriculum activities?	115	1.00	5.00	1.7304	.91116
Valid N (listwise)	115				
Source : Filed Data ( 2020)
The last item which the study set tools to explore was as to whether there were post-budget consultations between budgeting committee and departments to reconcile pre-budget understandings with actual allocations on teaching/learning materials. The results showed the mean 4.1478 and a standard deviation of 1.07804. This item scored 2.00 as its minimum score and 5.00 as its maximum score. Descriptive statistics were computed for Employee School Work Performance scale as identified in Table 4.5 

The study sought to know if teachers always prepared schemes of work. The results showed the mean of 1.0000 with a standard deviation of .00000. This item had a minimum score of 1.00 and a maximum score of 1.00. The researcher sought to know if teachers established and maintained good discipline to students at school. The results showed a mean of 1.0000 and a standard deviation of .00000 with a minimum score of 1.00 and a maximum score 1.00. The study wanted to find out if teachers identified students who had disciplinary problems. The results showed a mean of 1.0870 and its standard deviation of .28300 having 1.00 and 2.00 as minimum and maximum scores respectively.

The researcher sought to know if teachers provided guidance and counseling to students who misbehaved. The results showed a mean of 1.0870 with a standard deviation of .28300. It had a minimum score of 1.00 and 2.00 as a maximum score. The study set its tools to explore if teachers kept, in a proper way, teaching and learning materials which had been bought by the school or improvised. The results showed a mean of 1.0870 and a standard deviation of .28300 having scored 1.00 as a minimum score and 2.00 as a maximum score. 
The researcher wanted to know if teachers enforced school rules and regulations at their schools. The results showed a mean of 1.1043 and a standard deviation of .30705. This item scored 1.00 as minimum and 2.00 as maximum. The study sought to explore if teachers simply wrote notes on the blackboard during the time of teaching. The results showed the mean 1.1304 and a standard deviation of .33826 having 1.00 as a minimum score and 2.00 as a maximum score. The researcher wanted to know if teachers actively participated in co-curriculum activities. The results showed a mean of 1.7304 with its standard deviation of .91116. This item had a minimum score of 1.00 and a maximum score of 5.00. The study wanted to explore if teacher prepared lesson plans before they went to class for teaching. The results showed a mean of 2.8957 and a standard deviation of 1.81308. This item had a minimum score of 1.00 and a maximum score of 5.00.

The researcher sought to find out if teachers made any assessment to their students by giving them exercises or tests. The results showed a mean of 3.1826 with a standard deviation of 1.83811. This aspect had a minimum score of 1.00 and a maximum score of 5.00. The study wanted to examine if teachers participated fully in the choice of teaching and learning materials when the school intended to buy some of them. The results showed a mean of 3.3130. Its standard deviation was 1.45316. This aspect scored 1.00 as its minimum score and 5.00 as its maximum score. The researcher sought to examine if teachers prepared teaching materials and used them in their classes. The results showed the mean of 3.4174 and a standard deviation of 1.84002 while having scored 1.00 as a minimum score and 5.00 as a maximum score.
The study wanted to examine if teachers marked their students’ exercises or tests and as to whether returned them to the students at a proper time. The results showed a mean of 3.5826 and a standard deviation of 1.83811. This item had scored 1.00 and 5.00 as minimum and maximum scores respectively. The researcher wanted to explore if teachers improvised teaching and learning materials when the budget was not sufficient to buy some of them. The results showed a mean of 3.5826 and a standard deviation of 1.38907. It had scored 1.00 has its minimum score and 5.00 as its maximum score.

The study sought to examine if teachers always came early at school for work. The results showed a mean of 3.7217 with a standard deviation of 1.46028. Its scores were such that 1.00 was its minimum score while 5.00 was its maximum score. The last aspect which the researcher wanted to know was if teachers followed the time table as scheduled properly. The results showed the mean of 3.9565 with a standard deviation of 1.46028 having scored 1.00 as a minimum score and 5.00 as a maximum score.

4.4 Correlation and Reliability Analysis














**. Correlation is significant at the 0.01 level (2-tailed).
NPB = Non Involvement in Planning and Budgeting, NRG = Non Involvement in Regulations and Rules Setting , NCTL = Non Involvement in Choice of Teaching and Learning,   WSP =  Employee School Work Performance
Source: Data Analysis (2020)

As from Table 4.6 the results revealed that non-involvement of teachers in planning and budgeting is strong positively correlated with their work performance (r = 1). On the strength of the result presented above, it is concluded that work performance of teachers will be high if teachers are involved in planning and budgeting and it can be low if teachers are not involved. The correlation coefficient of 0.642  shows a strong relationship that non-involvement of teachers in regulations and rules setting affect their work performance. It is therefore evidenced that for teachers to perform their duties properly they should be involved in each step of setting the regulations and rules at all levels of education.

It can be also seen that the correlation coefficient (r) of  0.851 for non-involvement of teachers in the choice of teaching and learning materials indicates a strong relationship and shows that the coefficient is significantly different from 0. It is concluded that there is evidence that non-involvement of teachers in regulation and rules setting can affect their work performance. The correlation coefficient for employees school work performance which are 0.354, 0.246 and 0.323 are all evidences that there is a relationship between work performance and teachers’ involvement in decision making though the relationship is moderate. This implies that there is a need to involve teachers in decision making. 

4.5 Discussion
The study sought to determine the effects of non-involvement of public primary school teachers in decision making on work performance in Misenyi district, Kagera region, Tanzania. Descriptive and correlation   were used as analysis Tools. Focusing on the study objectives, the discussion elaborates the findings information as generated from data analysis and compares or contrasts the current findings with what has been found out in previous related studies. Contributions of each finding are shown. By doing so, it helps to clear an in-depth understanding of the non-involvement of public primary school teachers in decision making on work performance.

4.5.1 To Determine School Budget Preparation and Implementation on Teachers’ Work Performance
Involvement of employees in making decisions on various issues concerning any organization or institution stems from the participative decision-making theory (PDM) which was developed by Joseph Schumpeter (1943-1960). Probst (2005) defines PDM as the extent to which employers allow or encourage employees to share or participate in organizational decision making process. Jeannerod-Dumuchel (2014) defines PDM as staff participation in operations of basic management: planning, organisation, management and control. 

Pardo del Val Lloyd (2003) and Jean-Claude Barbier (1989) in Souply-Pierard and Robert (2016) adhered to this definition and the latter specified that "this participation concerns the definition of daily work objectives in the more medium term, but also the formalization and integration of values, of states of mind centred on a desire for an internal cohesion of the organization and often personal involvement of the group. Similarly, Abu-Shawish (2016) confirmed that “participation was concerned with joint decision-making, democratic management, decentralization, and consultation” where authority was transmitted from central to local level. Kedra (2012) says that democratic leadership style involves facilitating the conversation, encouraging people to share their ideas, and then synthesizing all the available information into the best possible decision. The democratic leader must also be able to communicate that decision back to the group to bring unity to the plan is chosen. 

Participative leadership theories suggest that the ideal leadership style is one that takes the input of others into account. Participative leaders encourage participation and contributions from group members and help group members to feel relevant and committed to the decision-making process. A manager who uses participative leadership, rather than making all the decisions, seeks to involve other people, thus improving commitment and increasing collaboration, which leads to better quality decisions and a more successful business (Lamb, 2013). Participative decision making (PDM) is defined as “the process of involving employees in decisions typically made by managers and usually involves the cascading of control and decision making responsibility from managers to subordinates” (Russ, 2011). PDM is equally concerned with encouragement, resource provision, support and influence of employees (Miao, Newman, Schwarz and Xu, 2013). 

Balogun (2017) gives the strengths of the theory. The author says that in a participative decision making process, each team members has an opportunity to share their perspectives, ensure the completeness of decision making and increases team members' commitment to final decision voice their ideas and tap their skills to improve team decision, and there is a better chance of their achieving the results. As each member can relate to the team decision, there is a positive relationship between decision effectiveness and organizational performance.

This study found out that teachers were not perfectly involved in decision making in the school budget preparation and its implementation. Only school leaders, school budget committee and a very small number of teachers were the only participants in deciding what to prepare or implement on behalf of a good number of teachers left behind without being consulted in the sense their ideas could also be incorporated in preparing and implementing the school budget. 

Baraka and Luicensi (2017) in their study found out that teachers’ participation in decision-making and teachers’ commitment in the sense that this type of relationship was positive signifying that the more teachers participated in decision-making, the more committed they were. The research conducted by Charles and Paul (2017) found out that secondary schools in Kenya had not fully embraced teachers in the budget strategic planning and the process could be lacking and that of some the secondary schools leadership did not engage staff in the strategic planning process. Ultimately, such kind of a situation in which teachers were not involved in decision-making on the matters that concerned with their schools, affected teachers’ work performance. 

It was found that teachers do not come early at schools, do not follow the time table properly, do not prepare teaching materials and use them in your class, they simply write notes on the blackboard instead of elaborating them to students, do not make adequate assessment to their students by giving them exercises or tests, do not you mark those exercises or tests and return to them to their students at a proper time. Shabbir (2014) conducted a research on the “Organizational Commitment among Private and Public School Teachers” to determine their overall organizational commitment if only they were involved in decision-making process in India by comparing private and public schools. It was found out that private school teachers were more committed to their work and spent more time in teaching by preparing lesson plans, usage of instructional materials, homework routine, regular assessment and arrangement of class tests and reviews compared to public school teachers where absenteeism and lateness trends are found. 

The findings by Shabbir (2014) showed that in private schools where teachers were more involved in various aspects of decision-making, their work performance increased. This research was done in public primary schools where it was also found that teachers in these schools are less involved in decision-making in school budget preparation and implementation leading to low teachers’ work performance. The author’s findings concur with this current study which was done in Missenyi public primary schools, Kagera region, Tanzania. Theoretically, this aspect has derogated the PDM theory in the sense that teachers were not involved in the decision-making in the school budget preparation and implementation which later made teachers lose working morale in that they underperformed in various aspects as shown.

4.5.2 To Relate School Rules and Regulations Formulation on Teachers’ Work Performance
The findings in this study through descriptive statistics showed that teachers were involved in the formulation of school rules and regulations enabling teachers to participate fully in moulding students in the sense that they become willing to enforce those rules and regulations in order to curb misbehaviors at their schools, engaged in or provided guidance and counseling to students who misbehaved,  established and maintained good discipline to students, identified students who had disciplinary problems and lastly they enforced those school rules and regulations.  

This showed that teachers highly performed their work simply because they were involved in the formulation of school rules and regulations by the school leaders. This is in support with Wainaina (2014) who argued that decisions made by the principals in consultation with teachers are more effective, particularly, those teachers who are involved in decision-making are better equipped to implement such decisions. Ojukuku and Sajuyigbe (2014) added that through collaborative decision making approach, teachers benefit from one another's experiences and enhance their teaching effectiveness by offering constructive suggestions and appropriate feedbacks to each other and finally teachers' getting together to make decisions can bring about school transformation and positive changes. 

According to (Choi et al., (2017); Musa and Martha, 2020), their findings revealed that counseling yielded the highest percentage of agreement that it was fair, reasonable and suitable for the students in suggesting that indiscipline behavior caused by the students in secondary schools, counseling approach is essential in order to decrease their indiscipline behavior. Moigua (2019) in his study suggested that teachers should communicate behavioural expectations (rules and regulations) to pupils and clearly explain to pupils the consequences of indiscipline. Gyan, Korang, McCarthy and McCarthy (2015) suggested among the measures to improve discipline at schools included reward, punishment, cooperation between teachers and parents, and enforcing rules and regulations.

It was also found out that students did not comply with school rules and regulations apart from their availability and enforcement of the same by the teachers. This meant that apart from teachers’ efforts to curb indiscipline cases at their schools, yet, there were some students who misbehaved. Such kind of a situation could affect teachers’ work performances at their schools. This might have been caused by various reasons. Masingi (2017) in his study revealed that learners misbehaved at school due to variety of reasons such as, peer pressure, overcrowding, lack of parental support, inability to do the work, poverty, lack of motivation to succeed, disrespect, moral decay, not being engaged in the formulation of rules, rules being not enforced, lack of parental care, unmonitored TV viewing, child-headed families, lack of effective disciplinary measures, poor perception of the aims and principles of schooling and poor home upbringing. 

Mlay (2017) suggested that there should be various measures to curb indiscipline cases where the author added that mixed disciplinary strategies should be used hence; strategies like involving parents, bodies and councils, disciplinary committees, motivation and rewards, guidance and counseling, corporal punishment, suspension and assigning responsibility were suggested. This study did not found out the types of students’ indiscipline cases as identified by Ponfua (2015) as vandalism, assault on school prefects, drug abuse and alcoholism, fighting, cultism, assault and insult on teachers and non-teachers, wearing dirty and wrong uniform, mass protest and examination malpractice.

In his study it was revealed that the school-based factors that triggered students indiscipline as perceived by teachers were harsh school rules and regulations, lack of extra-curricular activities, poor leadership of some school administrators, overcrowded classrooms, teachers lateness and absenteeism, uncondusive school environment and poor teaching of some teachers but it cannot be said that such types of indiscipline cases were unavailable. It was because this study did not deal with that situation but it was identified that indiscipline cases were available to their schools and teachers collaborated to fight against them for some students who did not comply with the school rules and regulations. It can be generally concluded from that teachers are involved by the school leaders in the decision-making on the formulation of school rules and regulations and this uplifts their work performance and in agreement with the suggested PDM theory as it applied in this study.

4.5.3 To Determine the Choice of Teaching and Learning Materials on Teachers’ Work Performance
This study found out that teachers were not perfectly involved in the decision-making in the choice of teaching and learning materials by their school leaders at their schools. This is line with the assertions by (Lin, 2014; Muindi, 2011) who revealed that decision-making on school staffing, curriculum, or resource allocation were conventionally made by school principals or members of administrative managerial teams. The author continued to say that teachers were usually excluded by school administrators in the decision making process and they were not endowed with the obligation to implement school policies. 
The study conducted by Chirwa and Naidoo (2016); Lashley (2019) revealed that teachers were not totally involved in the choice of teaching/learning materials concurring with the findings of this study. The findings of this study did not like to know who between female or male teachers participated more in decision-making process but they were not in line with those of Al-Nuaimi et al., (2015) who found a significant difference in decision making participation between male and female teachers. 

Male teachers participated more than female counterparts regarding decisions such as assigning students to classes at the beginning of the year, creating instructional materials’ budget, developing students’ records’ procedure and practices, choosing of instructional materials such as text books, design grading procedure and evaluating the operation of grade levels, departments or committees. It was also found out that the findings in this study were different from those of  Chepkuto, Sang and Chumba (2018) who found out that school principals in Kenya always communicated with teachers on instructional issues especially by ensuring that teaching and learning materials were available for classroom instructions in schools and that it was the duty of head teachers to regularly find out and talk with teachers with regard to how instructional process was to be conducted in schools as it would improve the curriculum implementation process.

It was obvious from the findings of this study that school leaders did not involve teachers in the decision-making in the choice of teaching and learning materials at their schools. This allowed the researcher of this study to conclude that the PDM theory in this aspect was not properly followed.
CHAPTER FIVE
SUMMARY, CONCLUSION AND RECOMMENDATIONS
5.1 Overview
The chapter summarizes research findings, presents the summary, conclusion and recommendations basing on the study results whose general objective was to investigate on the effects of non-involvement of teachers in decision-making on work performance in public primary schools in Missenyi District, Kagera region, Tanzania.

5.2 Summary 
The purpose of this study was to investigate on the effects of non-involvement of teachers in decision-making on work performance in public primary schools in Missenyi District, Kagera region, Tanzania and it comprised of three specific objectives. The first objective was to examine the extent of involvement in school budget preparations and its implementation, the second was to relate the extent of involvement in the formulation of school rules and regulations and lastly, to assess the extent of involvement in the choice of teaching and learning materials on teachers’ work performance. The respondents in this study were 115 in that 10 head teachers from the selected 15 public primary schools and 105 teachers from other various schools in two divisons of Missenyi district. 

To achieve these study objectives, data was collected from the respondents through the use of questionnaires only. The study involved descriptive survey research as the framework to guide the same. Moreover, validity and reliability of research instruments and research methods were guaranteed through peer group and supervisors’ consultation, triangulation and pilot study before the beginning of actual data collection. Similarly, ethical procedures were observed through getting permission from all relevant authorities. Respondents’ consent and confidentiality were highly preserved through excitement and anonymous. At the end of it all, data were analyzed using descriptive method, tables and graphs in order to adequately respond to research formulated questions.

5.2.1 Determination on the Extent of Involvement of Teachers in the School Budget Preparations and its Implementation on their Work Performance
It was found out school leaders and school committees did not maximumly involve teachers in school budget preparations or its implementation. It was discovered that out of 115 teachers who participated in this study only 17.9% agreed that they were involved in the school budget preparations and its implementation. This shows that a good number of teachers of 82.1% were not involved in preparing and implementing the same and they underperformed at 61.8%. According to Omobude (2012), participation in decision-making gives teachers the opportunity to voice their opinions, and to share their knowledge with both school administrators and fellow teachers. 

The author continues to explain that this improves the relationship between school leaders and teachers, encourages a strong sense of teamwork among teachers, is a good way for school administrators to gather information about the teachers as to how they work and where training may be necessary, both of which leading to an increased effectiveness and ultimately good teamwork and performance. There must be reasons as to why head teachers fail to involve teachers in the school budget preparations and its implementation. As Sharp and Walker (2005) say that primary school principals consider teachers to be less knowledgeable on financial management issues and several reasons including minimal trust, lack of budgeting knowledge and absence of motivation of teachers could explain this apparent lack of participatory leadership.
 
5.2.2 An Extent of the Relationship on the Involvement of Teachers in the Formulation of School Rules and Regulations on their Work Performance
It was found from the study that teachers are involved by the school boards and school leaders in the formulation of the school rules and regulations by 76.9% and teachers’ participation in moulding students is 100.0%. Apart from the fact that school rules and regulations were available and implemented by the teachers at their schools, it was also found out that students failed to comply with those available school rules and regulations. This was revealed by 59.1% of teachers who answered the questionnaires.

5.2.3 Determination on the Extent of Involvement of Teachers in the Choice of Teaching and Learning Materials on their Work Performance
Findings show that school leaders have failed to properly involve teachers in in deciding choices of teaching and learning materials at their schools. It was discovered that only 21.4% of 115 teachers were involved in deciding the choices of teaching and learning materials while 78.6% were neglected and their performance is 38.5%. Through such findings, teachers work performances must be affected. Udo and Akpa (2007) asserted that where teachers are adequately involved  in  decision  making  process,  there would  be  commitment  and  adequate  support  with  the principal  and  the  realization  of  school  goal  will  be  easy, apathy  and  opposition  within  the  school  will  be minimized. (Baraka and Luicensi, 2017; Swarnalatha, 2016) commented that teachers’ commitment is very essential in any school settings. This is because it is only when teachers are committed, be able to combine their efforts to see to it that schools operate effectively and in that way learning performance will be maximized.

5.3 Conclusion
It is observed from the study that school leaders did not adequately involve teachers in the aspects as of the school budget preparations and its implementation and in the choice of taeching and learning materials; but it was discovered that head teachers involve teachers in the formulation of school rules and regulations in Missenyi district within Kagera region, Tanzania.

5.4 Recommendations
According to the study findings, the researcher would like to recommend the following:

5.4.1 Recommendations for Policy and Action 
The study found that teachers were less involved if not at all in financial management at school levels. It was revealed that the available policy gave power to the school committee to budget and monitoring of the school funds. It is recommended that the existing policy should be reviewed so as to provide opportunities for teachers to play part on budgeting and monitoring of school funds. This is expected to bring challenges to head teachers and hence result to effective use of school funds.

The study revealed that school leaders lack openness of the expenditure of those budgets to teachers/departments which sems to be one of the reasons not to effectively involve teachers in the whole process of the budget preparations and its implentation. It is, therefore, recommended that the government, through responsible ministries, should plan for frequent seminars and training to head teachers so as to equip them on awareness and importance of involving all teachers and any other stakeholders in decision-making at school level because teachers at the end of the day teachers’ work performance will be assessed through their school budget implementations.

It was discovered that school leaders have no mandate to change or vary funds apart from the guidelines issued by the government/other stakeholders. It is recommended that school leaders should be made aware that involvement of all school stakeholders in decision making process is inevitable and the government should allow them to vary or change budgets according to the need of a particular school and the government should provide to those school budgets as proposed by the school committees . This will allow each and every department to share the available budget other than favouring one of the departments.

It was also discovered that students at schools fail to comply with the formulated school rules and regulations. The purpose of formulating these rules and regulations is to make good and responsive citizens of any nation through schools. It is recommended that in formulating those school rules and regulations, students, their parents and other stakeholders should be involved in formulating the same. This will enable students to feel a sense of being respected and they would combat bad behaviours within themselves for being aware of what they agreed in the formulation of those school rules and regulations and it would allow sufficient time to teachers to deal with other issues other than indiscipline cases only.

5.4.2 Suggestions for Further Studies
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Appendix I: Questionnaire Schedule for Primary School Teachers/Head-Teachers
 I, Rwekaza Gosbert Bernard, a student at Open University of Tanzania, Kagera center pursuing a Master Degree in Human Resources Management, kindly request you to fill this questionnaire that will enable me to complete my research report. 

SECTION A
Part 1: Background Information of the Respondents
 Put a tick in the right space on the following questions 
a. Gender  
1. M [  ]    
2. F [  ] 
b. Age. 
1. 20-29 years [   ]
2.  30-39 years [   ] 
3. 40-49 years [   ] 
4. 50 and above years [   ] 
c. Educational Level 
1. Certificate [  ]
 2. Diploma [   ] 
3. Bachelor Degree [   ] 
4. Master Degree [   ] 
5. Ph.D     [   ]
d. Working Experiences
1. 0-10 years [   ]
 2. 11-20 years [   ] 
3. 21-30 years [   ] 
4. 31-40 years [   ]
5. 41 years and above [   ]

SECTION B
Part II. NPB = Non Involvement in Planning and Budgeting
Please choose an item from the items in the table below and assign a number as indicated and each item deserves a single choice as Strongly Agree (SA)= 5, Agree (A)= 4, Fairly Agree (FA)= 3, Disagree (D)= 2 and Strongly Disagree (SD)=1 responses wherever applicable and according to your experience and involvement
	Item	Responses
		SA	A	FA	D	SD
1	Teachers take part in school strategic planning where objectives informing budgetary allocations for instructional resources are set.					
2	The head-teacher issues budgetguidelines to teachers prior to preparingbudgets					
3	Teachers participate in budgeting preparation through Departmental Meetings 					
4	Teachers are represented in the school budgeting committee 					
5	There are pre-budget consultations about budgetary priorities between budgeting committee and teachers 					
6	There are post-budget consultations between budgeting committee and departments to reconcile pre-budget understandings with actual allocations.					
7	Teachers’/departmental suggestions on budget preparations are considered by the head-teacher/budget committee					
8	The proposed budget is provided for to school as proposed					
9	Budgets are used to judge teachers’ work performance at school					
10	There is openness of the expenditure of those budget to teachers/departments					
11	There are proper allocations of the funds to departments as proposed					
12	Teachers have mandate to change or vary funds apart from the guidelines issued by the government/other stakeholders					
Part III: NRG = Non Involvement in Regulations and Rules Setting




1	School rules and regulations are available					
2	School leaders are willing to share decision-making power with teachers on formulating school rules and regulations					
3	Teachers regularly share and exchange ideas with school administration on how school rules and regulations should be or change					
4	 The School administration consults teachers before disciplinary proceedings or decisions are made to students					
5	Teachers are represented in the school disciplinary committee 					
6	Teachers’ opinions are always taken into consideration by school leaders before school rules and regulations are made					
7	Teachers are involved in formulating school’s rules and regulations 					
8	The government makes school rules and regulations to follow					
9	Teachers including the administration have no mandate to make school rules and regulations governing their schools					
10	School boards also add their own school rules and regulations apart from those given by the government					
11	Do you have a representative in that school board?					
12	Students comply with school rules and regulations					
13	Teachers agree with available school rules and regulations					
14	Are teachers willing to enforce those school rules and regulations to students?					

Part IV. NCTL= Non Involvement in Choice of Teaching and Learning 
Please choose an item from the items in the table below and assign a number as indicated and each item deserves a single choice as Strongly Agree (SA)= 5, Agree (A)= 4, Fairly Agree (FA)= 3, Disagree (D)= 2 and Strongly Disagree (SD)=1 responses wherever applicable and according to your experience and involvement.
No	Item	Responses
		SD	A	FA	D	SD
1	Teachers take part in school strategic planning where objectives informing budgetary allocations for instructional resources are set.					
2	The head-teacher issues budgetguidelines to teachers prior to preparingbudgets					
3	Teachers participate in budgeting preparation on the choice of teaching/learning materials through Departmental Meetings 					
4	Teachers are represented in the school budgeting committee by their head of departments					
5	There are pre-budget consultations about budgetary priorities between budgeting committee and teachers 					
6	There are post-budget consultations between budgeting committee and departments to reconcile pre-budget understandings with actual allocations on teaching/learning materials					
7	Teachers’/departmental suggestions on budget preparations on the choice of teaching/learning materials are considered by the head-teacher/budget committee					
8	The proposed budget is provided for to the school as proposed by the government					
9	Budgets on teaching/learning materials are used to judge teachers’ work performance at school					
10	There is openness of the expenditure of those budget to teachers/departments					
11	There are proper allocations of the funds on the choice of teaching/learning materials to departments as proposed					
12	Teachers have mandate to change or vary funds on the choice of teaching/learning materials apart from the guidelines issued by the government/other stakeholders					
13	Teachers’ opinions are always taken into consideration by school leaders 					

Part V.  WSP= Work School Performance 
Kindly choose a statement and put a tick [√] in any one of the boxes. Each statement must get a single tick
	Statement	Very Oftenf (%)	Oftenf (%) 	No Commentf (%)	Not  Oftenf (%)	Not Very Oftenf (%)
1	Do you come early at school?					
2	Do you follow the time table properly?					
3	Do you prepare schemes of work?					
4	Do you prepare lesson plans before you go to class?					
5	Do you prepare teaching materials and use them in your class?					
6	Do you simply write notes on the blackboard?					
7	Do you make any assessment to your students by giving them exercises or tests?					
8	Do you mark those exercises or tests at a proper time and return to them to the students?					
9	Do you establish and maintain good discipline to students at school?					
10	Do you identify students who have disciplinary problems?					
11	Do you enforce school rules and regulations					
12	Do you provide guidence and counseling to students who misbehave?					
13	Do you improvise teaching and learning materials when the budget is not sufficient to buy one?					
14	Do you participate fully in the choice of teaching and learning materials when the school intends to buy some of them?					
15	Do you keep in a proper way those teaching and learning materials which have been bought by the school or improvised?					































School rules and regulations formulation

Choice of teaching and learning materials



